
Examiners’ Report
Summer 2026
GCSE English Literature 1ET0 01



Giving you insight to inform next steps
ResultsPlus is Pearson’s free online service giving instant and detailed analysis of your
students’ exam results.

•See students’ scores for every exam question.
•Understand how your students’ performance compares with class and national 

averages.
•Identify potential topics, skills and types of question where students may need to 

develop their learning further.
For more information on ResultsPlus, or to log in, visit https://www.edexcel.com/
resultsplus. Your exams officer will be able to set up your ResultsPlus account in minutes
via Edexcel Online.
Pearson: helping people progress, everywhere
Pearson aspires to be the world’s leading learning company. Our aim is to help everyone
progress in their lives through education. We believe in every kind of learning, for all
kinds of people, wherever they are in the world. We’ve been involved in education for
over 150 years, and by working across 70 countries, in 100 languages, we have built an
international reputation for our commitment to high standards and raising achievement
through innovations in education. Find out more about how we can help you and your
students at: https://www.pearson.com/uk.
Summer 2026
Publications Code 1ET0 01
All the material in this publication is copyright
© Pearson Education Ltd 2026

Edexcel and BTEC Qualifications
Edexcel and BTEC qualifications come from Pearson, the UK’s largest awarding
body. We provide a wide range of qualifications including academic, vocational,
occupational and specific programmes for employers. For further information visit
our qualifications websites at https://www.edexcel.com or https://www.btec.co.uk.
Alternatively, you can get in touch with us using the details on our contact us
page.

GCSE English Literature 1ET0 01 1

https://www.edexcel.com/resultsplus
https://www.edexcel.com/resultsplus
https://www.edexcel.com/resultsplus
https://www.edexcel.com/resultsplus
https://www.pearson.com/uk
https://www.edexcel.com/
https://www.edexcel.com/
https://www.btec.co.uk/
https://www.edexcel.com/contactus
https://www.edexcel.com/contactus
https://www.edexcel.com/contactus


Introduction
 The GCSE(9-1) English Literature examination (1ET01) consists of two sections and lasts 

for 1 hour and 45 minutes, with the recommended split of 55 minutes for Section A and 50
minutes for Section B.
The questions require the candidates to show that they have completed a detailed study
of two texts.
The total number of marks available is 80.
The paper is assessed across AO1, 2, 3 and 4:
AO1: Read, understand and respond to texts.
Students should be able to:

•maintain a critical style and develop an informed personal response
•u se textual references, including quotations, to support and illustrate 

interpretations.
AO2: Analyse the language, form and structure used by a writer to create meanings
and effects, using relevant subject terminology where appropriate.
AO3: Show understanding of the relationships between texts and the contexts in
which they were written.
AO4: Use a range of vocabulary and sentence structures for clarity, purpose and
effect, with accurate spelling and punctuation.
Section A
One text from a choice of six Shakespeare plays from which the candidate must
complete two parts of the question. The maximum marks for the question are:
Part (a) - 20 marks for AO2.
Part (b) - 20 marks for AO1 (15 marks) and AO3 (5 marks).
Total for Section A is 40 marks.
Text choices:
Macbeth
The Tempest
Romeo and Juliet
Much Ado About Nothing
Twelfth Night
The Merchant of Venice
Macbeth was again the most popular text for Section A, with over 29,000 responses. The
second most popular choice was Romeo and Juliet with just over 10,000 responses.
Fewer candidates chose The Tempest, Much Ado About Nothing, The Merchant of
Venice and studied Twelfth Night.
Section B
One text from Post-1914 British Literature. Candidates have a choice from six play
texts or six prose texts and have to answer one question from a choice of two for each
text.
The maximum marks for the question are
40 for AO1 (16 marks) and AO3 (16 marks) making a total mark out of 32.
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There is also a mark out for 8 for AO4.
British Play
An Inspector Calls: J B Priestley
Hobson's Choice: Harold Brighouse
Blood Brothers: Willy Russell
Journey's End: R C Sherriff
The Empress: Tanika Gupta
Refugee Boy: Benjamin Zephaniah (adapted for the stage by Lemn Sissay)
British Novel
Animal Farm: George Orwell
Lord of the Flies: William Golding
Anita and Me: Meera Syal
The Woman in Black: Susan Hill
Coram Boy: Jamila Gavin
Boys Don’t Cry: Malorie Blackman
The most popular choice of text for Section B was An Inspector Calls with
approximately 22,000 responses for Q7 and just over 3,000 for Q8.
Within the Novel section, Boys Don't Cry was the most popular with a little over 2,200
responses across both questions.
Principal Examiner Comment
This has been a very successful series. There were no errors on the examination
paper and no erratum notices issued. On the whole, candidates have responded
to the tasks exceptionally well and the full range of marks has been awarded for
all questions.
Section A
In Part (a) questions, candidates sometimes lacked a clear focus on language, form
and structure with responses sometimes becoming a little narrative. Although this
has been highlighted in previous examiner reports, several candidates included
contextual points (AO3) in Part (a), which is not assessed. Candidates should simply
demonstrate their understanding of the language, form and structure within the
extract in relation to the question. Responses that did well often covered three or
more areas from across the whole of their chosen extract. Responses placed in
higher levels tended to:•focus on the question

•identify a wide variety of language and structural techniques used by the playwright, 
which were correctly identified, supported with evidence and developed in relation
to the question

•examined patterns of language and / or structure in the extract rather than repeating 
themselves

•use accurate and appropriate terminology
•explain examples in some detail and consider the effect on the reader, 

demonstrating an assured or perceptive understanding of the extract and the
techniques used to present the character/s.

Part (b) responses that did well demonstrated:
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a well-rounded understanding of the rest of the play and the importance of the given
theme throughout
succinct points, with accurate and integrated examples from across the play, which
helped to illuminate the point being made
the inclusion of context which was appropriate to the point being made, developed the
argument and was interwoven throughout each paragraph and not included as a bolt-o
at the end.
Section B
The most common errors in the play and novel section were:
not focusing on the question
not exploring a range of areas within the text to show a secure understanding of the play/
novel as a whole - perhaps giving only one or two examples and appearing to muddle the
Assessment Objectives - for instance, exploring the language, form and structure and
not including context
using pre-prepared introductions which had no link to the question
using vocabulary without a clear understanding of what this meant.
Examiners commented on the success of the paper and generally they felt
that candidates had been well-prepared for the examination. Centres should be
congratulated on their hard work.
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Question 1
Macbeth
The extract was taken from Act 2 Scene 2, lines 1 to 30.
For Part (a) candidates were asked to explore how Shakespeare presented Lady Macbeth
in the extract, whilst Part (b) required candidates to explain the importance of murder
elsewhere in the play.
Part (a)
This question was well received and candidates across the ability range engaged with
it confidently. Even weaker responses demonstrated a secure understanding of Lady
Macbeth's character and could comment accurately on her role within the extract. Many
candidates explored the contrast between Lady Macbeth's apparent boldness at the
opening of the extract and the anxiety she betrays as the scene progresses, with stronge
responses reading this as an early indication of her later psychological decline.
Where candidates did well, they used language and structural features to build a
cohesive interpretation, analysing the effects of imagery, fragmented speech and
exclamatives rather than simply identifying them. Some responses offered perceptive
readings of the reference to her father, recognising the complexity this introduces to
her character. Mid-range responses tended to adopt a formulaic beginning-to-end
approach through the extract, which produced accurate but limited analysis. Weaker
responses retold events rather than analysing Shakespeare's methods, and some
candidates focused heavily on Macbeth himself rather than keeping Lady Macbeth at the
centre of their answer.
A common difficulty was the inclusion of contextual material more appropriate to Part
(b). Many candidates introduced references to Jacobean attitudes towards women
but did so at the expense of close language analysis; phrases such as "a Jacobean
audience would have frowned upon Lady Macbeth" frequently replaced engagement
with the specific effects of metaphor or structure. Centres would benefit from reminding
candidates that context in Part (a) should serve and enrich analysis of language, form and
structure rather than substitute for it. There were also some fundamental misreadings of
the extract, particularly around the significance of the line about Lady Macbeth's father.
Part (b)
Candidates generally approached this question with confidence and a strong
knowledge of the play as a whole. The majority discussed Duncan's murder, Banquo's
murder and the killing of Macduff's family, and many made effective links between these
events and Macbeth's moral deterioration. The cyclical nature of violence was a popular
and often well-handled focus, with a number of candidates drawing on "unseam’d him
from the nave to the chaps" to connect the celebrated violence of the opening to
Macbeth's later tyranny. Stronger responses moved beyond a sequential account of
murders to explore their broader significance, discussing, for example, the murder of
sleep, the symbolic destruction of Scotland, or Lady Macbeth's psychological self-
destruction.
Contextual discussion was generally well integrated in this question, with references to
the Divine Right of Kings, regicide and the Gunpowder Plot appearing in a majority of
responses and usually linked purposefully to the argument. Some candidates, however,
introduced contextual material, particularly references to James I and Daemonologie,
without clearly connecting it to the specific point being made. There were also some 
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notable misconceptions about the sequence and agency of murders in the play,
including confusion over who kills whom. Several candidates appeared to have
prepared material on guilt and applied it to this question in a way that shifted the
focus away from murder itself. Timing appeared to be a factor for some, with Part (b)
answers noticeably shorter and less developed than Part (a).
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Discussing a range of evidence from the extract will help many lower ability students
gain some extra marks.

Part (a) – Level 2 – 5/20
Although short, the response does consider a number of points and has relevant
supporting quotations with appropriate and correct subject terminology. There is
a relevant personal style and the response does show some level of
understanding. There is limited development of explanation.
Part (b) – Level 3 – 9/20
There is evidence of a relevant critical style and personal response. There is
engagement with the focus of the question and the points made are appropriate
and from across the text. Comments, although undeveloped, are appropriate and
demonstrate sound understanding of the text. Links to context are relevant to
the focus of the question.
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Part (a) – Level 3 – 11/20
The response demonstrates a sound understanding of language features and
links them to effect on the reader, which is characteristic of Level 3. The candidate
identifies relevant techniques (e.g. short declarative sentence, sibilance) and
attempts to connect each to meaning and audience response.
However, the analysis does not consistently move beyond the technique itself to
develop the point, often demonstrating understanding but not analysis. The
comment on sibilance, for instance, asserts that it portrays Lady Macbeth as
“insane” as “Ducan’s blood does not seem to shake or molest her” which makes
her both “ruthless and petrified”.
Part (b) – Level 3 – 11/20
On par with part a, the response shows a relevant personal response and makes
focused points about the importance of murder in the play, which places it
comfortably within Level 3. The candidate selects two relevant moments, the
murder of Macduff's family and the killing of Banquo, and offers sound
interpretation of both. Many comments show a sound understanding, for
example, the point about Banquo representing “goodness and innocence” and
the extinguishing of light.
Context is present and relevant: the reference to King James I's Daemonologie is
accurate and demonstrates awareness of the Jacobean interest in the
supernatural. However, contextual material is not always fully integrated, often
mentioned rather than used to deepen interpretation. References to the text are
relevant and focused on the question. The critical style is present but not yet
consistently sustained, and some points trail off without full development.
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Part (a) – Level 3 – 12/20
The response understands some relevant aspects of Lady Macbeth’s character as
presented in the extract and provides supporting evidence through a range of
language features.
Lady M is ‘manipulative’, lacking ‘remorse’, is ‘devilish’ and ‘arrogant’. Some of
these points are repeated without being developed. There is consideration of
how the language features affect the reader’s response to her.
Relevant subject terminology is used throughout, e.g. ‘adjective’, ‘repetition’,
‘exclamative’, ‘imperative’.
Part (b) – Level 3 – 11/20
The response focuses on Duncan’s murder whilst referring to other parts of the
play. There is consideration of the effects of the murder on the Macbeths,
particularly the guilt and ‘emotional unease’ that they feel.
References to the text are used in support, though few are examined in any
detail, and there is mention of Shakespeare’s ‘message’ that murder has
consequences, which demonstrates an appropriate critical style. Treatment of
context is rather cursory.

Part (a) – Level 4 – 15/20
This is a focused and detailed response that sustains analysis of language and
structure with consistent purposefulness. The candidate identifies a range of relevant
features (short sentences, imperatives, caesura, and the contrast between Lady
Macbeth's outward coldness and her later psychological collapse) and in each case
attempts to link the technique to its effect on the audience rather than simply
naming it. Terminology is used accurately and with purpose throughout.
Part (b) – Level 5 – 18/20
This is an assured and wide-ranging response demonstrating a high level of
engagement with the text and its contexts. The candidate pursues a sustained
critical argument that each successive murder both deepens Macbeth's corruption
and intensifies the guilt and paranoia that ultimately destroy him and maintains this
thread with genuine critical maturity across a well-structured essay. The personal
voice is consistent and confident throughout, with the candidate willing to make
interpretive judgements and support them fully from the text.
Textual references are discerning and well-integrated. Contextual knowledge is
excellent and consistently woven into the argument rather than applied as a
separate layer. The response falls just short of the very top of Level 5
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See above.
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Part (a) – Level 5 – 17/20
Highly focused on the AO2. Quotations are appropriate and explored in depth
and detail. The analysis is highly evaluative and despite appearing to be formulaic
and formatted it matches all the requirements for a L5 response. It shows and
assured and evaluative exploration of language, However, it does not reach the
top of L5 as it does not is not equally matched in it's evaluation of form and
structure.
Part (b) – Level 5 – 18/20
A wide range of interesting and perceptive points. There are some more abstract
points which are considered and demonstrate a highly critical exploration of the
text. The context is relevant and is integrated into the response. The senior
examining team particularly focused on the personalised exploration of the
murder of trust which cemented it into the L5.
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Question 2
 Question2: The Tempest

The extract was taken from Act 3 Scene 2, lines 85 to 115.
For Part (a) candidates were asked to explore how Shakespeare presents Caliban,
whilst Part (b) required candidates to explain the importance of persuasion elsewhere
in the play.
Part (a)
This question was attempted by a smaller proportion of candidates than the other
questions in Section A, as is typical for The Tempest. Most candidates identified
relevant quotations and commented on Caliban's violent intentions, with "burn but
his books" and his instructions to "batter his skull" or "cut his wezand" appearing
frequently. Better responses began to explore what Caliban's focus on the books
reveals about where Prospero's power truly lies, demonstrating that Caliban
understands Prospero's authority more clearly than his chosen allies do. The
strongest responses also engaged with the tonal complexity of the scene, noting the
dark comedy alongside the menace, and considered how Ariel's unseen presence
frames the conspiracy as subject to Prospero's control. Weaker responses tended to
describe Caliban's feelings without grounding observations in the language of the
extract, and a number presented him as straightforwardly villainous without
recognising the more complex picture Shakespeare offers. Some responses included
extended contextual discussion of colonialism that displaced close reading, which
cannot be credited in this question.
Part (b)
Candidates engaged with reasonable confidence on the theme of persuasion. The
most frequently discussed examples were Prospero's orchestration of Ferdinand and
Miranda's courtship and his use of Ariel over the court party, with many exploring
how Prospero operates through illusion and spectacle rather than direct command.
The strongest responses also examined the tension in Prospero's relationship with
Ariel and a smaller number engaged perceptively with the epilogue as a reflection on
the nature of persuasion itself. Weaker responses treated persuasion as a neutral plot
mechanism, narrating events without developing an argument, or confined
themselves to a single area of the play. Some candidates interpreted the theme too
narrowly as synonymous with deception, missing the wider range of means by which
characters seek to influence one another.
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Part (a) – Level 4 – 16/20
This is a focused and detailed response in which analysis of language is
sustained throughout. The candidate's treatment of "sot" is a strong point: the
recognition that Caliban applies the insult to both himself and Prospero shows
genuine interpretive skill, and the further observation that Caliban regards
himself as "humanlike”, which the candidate identifies as ironic given his own
appearance, demonstrates a developed, evaluative reading rather than simple
identification. The analysis of "rootedly" as conveying the depth and
permanence of Caliban's hatred is accurate and purposefully used to support
the wider point about his resentment.
The candidate also tracks Caliban's character across the extract effectively,
showing how his hatred of Prospero, his attraction to Miranda, and his eager
submission to Stephano combine to reveal his fundamentally "impressionable
nature." This demonstrates thorough engagement with the text and a
developed personal response to Caliban as a character shaped by enslavement
and craving for an owner of his own choosing.
The response does not move into Level 5 because the analysis of form and
structure remains secondary to language analysis throughout, rather than
being evaluated in genuine interrelationship with it.
Part (b) – Level 4 – 16/20
This is a developed response showing thorough engagement with the theme of
persuasion across the play, supported by well-chosen references to the text. The
candidate identifies three distinct and relevant instances of persuasion: Miranda
urging Prospero to calm the storm, Ariel reminding Prospero of past service, and
Prospero justifying his actions to Miranda, and in each case offers a developed
interpretation. The point that Prospero "was not only persuading her but also
himself," suggesting an attempt at self-justification, is a particularly perceptive
piece of interpretation that shows critical maturity.
Context is sustained and relevant throughout. The reference to Jacobean
fascination with magic and witchcraft is well-placed alongside Ariel's
enslavement, and the final point about the divine right of kings, linked to
Prospero's description of his followers as "creatures," shows detailed awareness of
how Prospero's sense of hierarchical entitlement connects to his historical and
political context.
The response does not reach Level 5 because, while the personal response is
genuine and the points are well-supported, the essay does not consistently
demonstrate the discernment and assurance required at the top level.
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Question 3
 Question3: Romeo and Juliet

The extract was taken from Act 2 Scene 4, lines 147 to 176.
For Part (a) candidates were asked to explore how Shakespeare presents the Nurse,
whilst Part (b) required candidates to explain the importance of secrets elsewhere in
the play.
Part (a)
This question proved accessible across the ability range and candidates generally
demonstrated a solid understanding of the Nurse's character, recognising her as
caring, protective and loyal to Juliet. The most commonly selected material centred
on her warning to Romeo not to lead Juliet "into a fool's paradise," which many used
to explore her protective instincts. Stronger responses analysed her informal
language, repetition and comic qualities alongside her genuine concern for Juliet's
wellbeing. A notable weakness across responses was that relatively few candidates
engaged with the Nurse's humour, with many describing her as simply "funny" or
"talkative" without grounding those observations in Shakespeare's specific methods.
Some responses relied too heavily on general character knowledge rather than the
extract itself, and accurate use of subject terminology to identify and analyse
language and structural devices was less successful overall, with many candidates
either struggling to identify techniques or not recognising that AO2 analysis was
expected here.
Part (b)
Candidates generally engaged with the theme of secrecy with reasonable
confidence. The secret marriage and the concealment of the relationship from both
families featured prominently across responses, with many also discussing Friar
Lawrence's plans, Juliet's fake death and Romeo's banishment. Better responses
explored how secrecy isolates characters and prevents honest communication,
contributing directly to the tragic ending, and contextual references to family
honour, patriarchal expectations and the consequences of forbidden relationships
in Elizabethan society were often secure. However, moving beyond a narrative
approach proved difficult for some candidates. Many identified examples of secrecy
chronologically without explaining their significance or effects. Candidates were
notably less confident integrating historical context here than on Question 1b. A
small number focused too heavily on the extract rather than addressing examples
from elsewhere in the play as required. The most successful responses achieved a
genuinely critical style and considered how dramatic irony, the audience's
awareness of secrets the characters do not share, creates sustained tension
throughout the play.
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See below.

Part (a) – Level 3 – 11/20
The candidate focuses on the task in the opening paragraph and the first section
uses a relevant quotation and subject terminology ("'the word ‘truly’”) with some
explanation of meaning and effect. There are a range of points made about the
Nurse- she is trustworthy, polite, may see the feud as pointless etc- with relevant
references used to support these. The second page focuses more on Juliet than
the Nurse but there is a clear sense of how the Nurse’s words/ actions show us
something about Juliet’s character and references are from the extract and
relevant to the task. Overall, there is sufficient evidence of understanding of a
range of techniques placing ths securely in Level 3: 11 marks.
Part (b) – Level 3 – 9/20
The candidate focuses on the task in the opening paragraph and then there is
some attempt to link the idea of “star-crossed lovers” with secrets. Whilst this
isn’t wholly secure, the ideas are relevant to the task and go outside of the
extract. The fundamental point- that the nature of the feud means Romeo and
Juliet’s love needs to remain a secret- is a valid one. The consideration of both the
Nurse’s and Friar Lawrence’s roles in keeping the relationship secret is also valid.
It is rather repetitive but moves out of purely narrative hence a Level 2 mark of 9.
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Part (a) – Level 4 – 15/20
The response consists of three paragraphs, each of which analyses aspects of
the nurse’s character. ‘Overprotective’, ‘straightforward’ and ‘determined’ in para 1;
‘trustworthy’ and ‘joyful’ in para 2; susceptible to ‘temptation’ and ‘greedy’ in para 3.
Each of these aspects is supported by textual evidence and relevant subject
terminology is used when doing this: ‘commanding tone’ and ‘adjectives’ in para
1; ‘repetition’, ‘exclamation’ and ‘hyperbole’ in para 2; ‘short sentences’ and
‘hyperbole’ in para 3.
Each paragraph concludes by commenting on possible audience reactions (effects
on reader) and this is a secure level 4 response.
Part (b) – Level 4 – 15/20
This is a consistent and developed argument on the subject of secrets. Initially,
secrets are seen as ‘hiding love’ which is ‘ultimately forbidden’. Textual evidence is
provided to support this idea and contextual points about defying the hierarchy are
woven in to develop it further. Personal response is clear when Juliet is criticised for
‘ignorance’ and lack of ‘logical thinking’.
Friar Lawrence is used to show how this ‘immature thinking without reason’ leads to
inevitable tragedy. References to audience response are intended to provide some
context.
Romeo is also criticised, in para 3, for refusing ‘to come to terms’ with the decisions
that ultimately lead to the lovers’ destruction: ‘their death is the only way their secret
is exposed’.
This is a developed personal response which makes effective points.
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Question 4
 Question 4:MuchAdo About Nothing

The extract was taken from Act 4 Scene 1, lines 109 to 139.
For Part (a) candidates were asked to explore how Shakespeare presents the
character of Leonato, whilst Part (b) required candidates to explain the importance of
anger elsewhere in the play.
Part (a)
Candidates generally engaged with Leonato's character in detail, with most
exploring the significance of honour and a woman's sexual reputation in the
context of the extract. The most commonly selected material centred on his
extreme rejection of Hero ("Death is the fairest cover for her shame") and his image
of Hero as ("fallen / Into a pit of ink") and these quotations were often used to
comment on the depth of his public humiliation and his willingness to prioritise
family honour over his daughter's life. Stronger responses recognised that
Shakespeare presents Leonato not as simply cruel but as a product of a society in
which a daughter's conduct reflects directly on her father's status, and the most
perceptive candidates considered how his language of contamination and disgrace
reveals the equation of female virtue with family honour. Beatrice's contrasting
response within the scene was noted by a number of candidates as a productive
point of comparison that sharpened the characterisation of Leonato. Weaker
responses described his anger without grounding their observations in the specific
methods Shakespeare employs: there was a tendency to paraphrase what Leonato
says rather than analyse how his language constructs him, and some candidates
introduced contextual material despite this not being necessary.
Part (b)
Candidates who performed well on this question demonstrated an understanding of
how anger functions differently for different characters across the play and structured
their responses thematically rather than moving chronologically through events. Don
John's cold, purposeful anger was frequently discussed alongside Leonato's more
explosive grief-fuelled rage, with the more perceptive responses using the canker and
rose image associated with Don John to explore how Shakespeare presents
illegitimacy and resentment as the motivating force behind his manipulation.
Claudio's public expression of anger at the altar and particularly the "rotten orange"
image was a popular example and was often handled with some analytical
confidence. The best responses also considered Benedick's anger on Beatrice's behalf
as a marker of his transformed character, and a smaller number explored how
Leonato's anger eventually redirects itself towards Claudio and Don Pedro in Act 5,
arguing that Shakespeare uses anger to drive both the play's near-tragedy and its
resolution. Less successful responses listed examples of anger from the beginning,
middle and end of the play in sequence without developing an argument about why
anger matters to the play's concerns or what Shakespeare uses it to explore.
Contextual engagement was variable, with stronger candidates linking the culture of
honour and public reputation to the Elizabethan social code that makes Leonato's
rage intelligible if extreme, while weaker responses mentioned context in passing
without integration.
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Part (a) – Level 5 – 17/20
This is a cohesive evaluation built around a clear, sustained interpretive thread:
the idea of Leonato as a controlled figure whose composure cracks and
ultimately collapses across the extract. This is a genuinely sophisticated
structural reading, as the candidate is not simply identifying isolated
techniques but tracing an arc of control-to-collapse through the verse form, the
volume of Leonato's speech, and his syntax. The analysis of "fairest" as
suggesting Leonato has found peace through Hero's punishment is a mature
and slightly uncomfortable reading that shows real engagement with the
darker implications of the text, and the treatment of repeated "mine" as
reflecting how Hero's actions damage Leonato's own reputation is precise and
well-evidenced.
The closing analysis of "fallen into a pit of ink" is particularly effective, creating a
cohesive link between language, character, and the governing argument of the
response.
Part (b) – Level 5 – 18/20
This is an assured response with a genuinely original organising idea: that
Shakespeare presents anger not as a fixed state but as something that can be
examined, transferred, and ultimately resolved by the play's end. Tracking anger
from Don John's bitter self-acceptance, through Claudio and Pedro's transferred
fury at Hero, to its eventual dissolution in Benedick's transformation, shows a
mature, whole-text understanding of theme as something that develops
dynamically rather than simply recurring.
The treatment of Don John is well-contextualised: the candidate's understanding
of Elizabethan attitudes toward illegitimacy, and the way this is used to explain
why Don John leans into villainy as an identity rather than fighting against it, is a
genuinely perceptive reading of his psychology. The selection of "muzzle" and
"canker in a hedge" is apt, and the candidate avoids simply listing quotations by
using them to build a coherent account of Don John's self-conception. The final
section on Benedick is well-chosen and used to demonstrate genuine character
development, and the explanation of cuckoldry anxiety is accurate and relevantly
applied.
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Question 5
 Question5: Twelfth Night

The extract was taken from Act 3 Scene 1, lines 109 to 145.
For Part (a) candidates were asked to explore how Shakespeare presents Olivia, whilst
Part (b) required candidates to explain the importance of deception elsewhere in the play.
Part (a)
This question was well received and candidates generally used the extract to good
effect, with many engaging purposefully across the whole passage rather than
concentrating on a narrow portion of it. The most successful responses explored the way
Olivia's behaviour in this scene is both emotionally unguarded and socially transgressive.
Her willingness to speak openly of her feelings to someone she believes to be a young
man of lower status offered productive material for comment on gender, power and
vulnerability. Stronger candidates analysed the compression of her exchanges with Viola,
noting how Shakespeare uses the rapid, witty quality of their dialogue to present Olivia
as quick-witted even in a moment of exposure, and the most perceptive responses
considered the dramatic irony created by Viola's closing admission "I am not what I
am," which allowed Olivia's directness to be read against a backdrop of concealment
the audience but not she can perceive. Her image of herself. Weaker responses
described Olivia as simply lovesick or forward without grounding these impressions
in Shakespeare's specific language choices, and some introduced contextual material
about Elizabethan gender expectations that displaced close reading.
Part (b)
This question proved fully accessible and candidates covered a wide range of deception
across the play. The gulling of Malvolio dominated responses at most ability levels,
and this was often handled with genuine engagement. Many candidates showed
sympathy for Malvolio's treatment and some explored the cruelty that underpins what
the play presents as comedy, with one notable response raising the possibility that his
confinement and its effects might be read as a comment on mental suffering. Stronger
responses moved beyond Malvolio to consider how Viola's sustained disguise as Cesario
functions as the structural engine of the play's deceptions, driving both the comic and the
more unsettling elements of the plot, and the most accomplished essays examined how
Shakespeare uses deception not only for comic effect but to expose the self-deception
of characters like Orsino, whose romantic persona is shown to be a performance as
much as Viola's costume. Some candidates also explored the confusion surrounding
Sebastian and the deceptions practised by Feste across the play. Less successful
responses catalogued examples of deception without developing an argument about
why deception matters to the play's concerns or what Shakespeare invites the audience
to conclude about it.
Part (a) – Level 3 – 12/20
This response shows an understanding of a range of language features and links these
to their effect on the reader, which secures it within Level 3. The candidate identifies
the personification and movement verb in "chase," correctly connecting the hunting
connotation to Olivia's desperation, and develops this further by noting the zoomorphic
contrast between "lion" and "wolf" as illustrating the difference between Viola/Cesario
and Orsino. This comparative point shows a reasonable grasp of how Shakespeare uses
imagery to differentiate characters rather than simply describing one figure in isolation.
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The analysis of short, broken-up speech ("That's a degree to love") as conveying
hesitancy and the analysis of repeated commas as reflecting Olivia's reluctance to
fully expose her feelings are both relevant and appropriately linked to effect, though
they remain fairly brief. The point about the shift in Olivia's tone shows some
understanding of how Shakespeare tracks psychological change through dialogue,
and the treatment of personified "the clock" is a reasonable, if underdeveloped,
attempt to explore how Olivia displaces responsibility for her feelings.
Part (b) – Level 3 – 12/20
This response shows a relevant personal response, soundly related to the text, and an
appropriate critical style with sound interpretation, placing it within Level 3. The
candidate identifies Malvolio's self-deception as a central concern and supports this
with a well-chosen quotation, using the repetition of "great" to argue that Malvolio is
convinced of his own superiority. This is a sound, focused point that is reasonably well
developed, and the link to Elizabethan anxieties about social mobility is relevant and
appropriately applied as context.
The treatment of Sir Toby and Maria's trick is also relevant, with the candidate
correctly identifying the premeditated nature of the "yellow stockings" deception
and using this to extend the argument about Puritan mockery. The closing point
about the title "Twelfth Night" representing "a celebration of deceit and excess" is a
nice interpretive touch that shows some ability to think about the play's themes at a
wider level.

GCSE English Literature 1ET0 01 71



72 GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01 73



74 GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01 75



76 GCSE English Literature 1ET0 01



See above.
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Question 6
 Question6: The Merchant of Venice

The extract was taken from Act 4 Scene 1, lines 297 to 330.
For Part (a) candidates were asked to explore how Shakespeare presents Portia in this
extract, whilst Part (b) required candidates to explain the importance of punishment
elsewhere in the play.
Part (a)
The extract offered candidates numerous opportunities for quotation and textual
engagement, and responses were generally written at length with confident knowledge
of the scene. Most candidates identified Portia as professional, intelligent and
strategically formidable, with many commenting on the controlled nature of her
approach: appearing to rule in Shylock's favour before the precise, devastating reversal
that "this bond doth give thee here no jot of blood". Stronger responses analysed the
theatrical architecture of this moment: the way Shakespeare allows Shylock's triumphant
repetitions of "most learned judge" to ring out before the trap is sprung, so that the
audience's understanding of Portia's authority is built through dramatic irony as much
as direct statement. There was a tendency in weaker responses to describe Portia in
simple terms such as clever, sneaky, cruel without grounding those characterisations in
close analysis of Shakespeare's language and dramatic methods, and some candidates
introduced contextual material that displaced rather than supported engagement with
the extract itself.
Part (b)
The most common approach was to focus on the punishment of Shylock, and while
this was clearly central and appropriate, a significant number of candidates confined
their contextual discussion almost exclusively to antisemitism, producing references that
were repetitive and insufficiently integrated into literary argument. Stronger responses
moved beyond this to consider punishment as operating on multiple levels within the
play: the bond itself as a structure of punishment for perceived prior wrongs; the
forced conversion as a form of punishment more severe than the financial penalties;
and, most perceptively, the way in which Portia herself, constrained by her father's
casket test, might be understood as a figure who has experienced the punishing
effects of patriarchal authority. A small number of stronger candidates demonstrated a
sophisticated understanding of the play as a Problem Play, using that critical framework
to argue that punishment in the text is never straightforwardly just, that the comedy's
resolution depends on a punishment of Shylock that the play's own internal logic renders
uncomfortable. Weaker responses made sweeping statements about Shakespeare's
personal beliefs on antisemitism, which lacked nuance, and there was a more restricted
use of quotation in part (b) than in part (a), with candidates relying more heavily on
reference to moments in the play than on direct textual evidence, though this if, of course,
still creditable.
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Part (a) – Level 4 – 14/20
This is a focused and largely sustained response that analyses language and
structure with clear attention to effect. The candidate makes effective use of
close reading: the identification of Shylock's repeated exclamatory praise (“Most
rightful judge!” and “Most learned judge!”) is well-chosen, and the analysis of the
exclamation marks alongside the superlatives as conveying genuine admiration
is precise and developed. The observation about dramatic irony created by the
structural shift between Shylock believing he has won and Portia's revelation
about the blood clause is particularly strong, showing an ability to think beyond
individual word choices to consider how Shakespeare constructs character across
the scene. Overall, the response is focused and detailed with accurate and
appropriate terminology.
Part (b) – Level 5 – 18/20
This is an assured and wide-ranging response that demonstrates a high level of
engagement with the text and its contexts. The candidate pursues a sustained
critical argument that Shakespeare uses punishment to expose both systemic
antisemitism and Christian hypocrisy and maintains this thread convincingly
throughout. The selection of evidence is discerning: the Duke framing Shylock's
financial punishment as an act of mercy with Antonio simultaneously voicing
satisfaction that Shylock will witness his death before poverty takes hold is
particularly perceptive.
The contextual understanding is excellent and consistently integrated rather
than bolted on. The references to forced conversion, Elizabethan attitudes toward
Jews, and the theological roots of antisemitism (Christians blaming Jews for the
death of Jesus) are all accurate and meaningfully linked to the text. The reading
of Shylock's “You take my life / When you do take the means by which I live” as a
justified protest that exposes Christian deceit is mature and well-argued.
This is a confident, perceptive response with genuine critical maturity.
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Part (a) – Level 3 – 10/20
After the crossing out, the candidate gets going and follows a PEA-type formula.
There are a number of points made about Portia- unmerciful, knowledgeable-
and understanding is evident. A range of points are supported with relevant
references and there is some explanation of effect on the reader (“This makes the
reader feel…” etc). Some accurate terminology is used.
Part (b) – Level 2 – 7/20
This is a less secure and less clear response eg the section on Bassanio and the
ring. There are some valid points but they are not consistent or applied securely.
There is no reference to relevant context; 1 bullet point in each Level is given to
context thus, as this is missing, this is placed 1 mark below the top of Level 2: 7
marks.
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Question 7
 Question 7:An Inspector Calls

This was the less popular of the two An Inspector Calls questions and attracted a
narrower field of responses, though those who chose it generally demonstrated good
knowledge of the character. The most common approach focused on Gerald as a
womaniser and an embodiment of upper-class entitlement, and candidates who
took this line were often well prepared with relevant evidence. The most frequently
discussed moments included his relationship with Eva/Daisy, his claim to have
"saved" her and the contrasting reading of that claim as exploitation of a vulnerable
woman, and his behaviour at the end of the play where his relief at discovering the
Inspector may not have been real signals his desire to evade responsibility. Stronger
responses explored the tension between Gerald's public self-presentation and the
way the play gradually exposes the gap between that self-perception and his actual
conduct, noting how he becomes gradually more unlikeable across the play rather
than undergoing any meaningful moral change. The most perceptive candidates
considered Gerald alongside Eric as a point of comparison, observing that while Eric's
behaviour might initially seem more damaging, Priestley invites the audience to
recognise that Gerald shares Eric's abuse of power while retaining the composure
and social confidence that allows him to escape moral censure more successfully.
Quotations such as "we're respectable citizens not criminals," his description of Eva as
"fresh" and his predatory "installing" of her in rooms were selected by the most
analytical responses and handled with some precision. A recurring weakness was
confusion between Gerald and Eric, with some candidates incorrectly attributing
Eric's actions, including the pregnancy, to Gerald. Less successful responses
catalogued what Gerald did across the play without developing an argument about
what Priestley uses him to represent or why his particular brand of unacknowledged
guilt matters to the play's central argument.
In terms of AO4, most candidates demonstrated generally secure spelling and
punctuation, with vocabulary appropriate to the task. Some responses showed
inconsistency in maintaining formal register, and a small number of candidates used
overly convoluted phrasing that obscured rather than strengthened their argument.
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AO1 + AO3 - Level 2 – 10/32
AO4 - Level 3 – 6/8
The response is fairly short and is largely narrative, but there is evidence of
some critical style and some personal response. The candidate considers a
number of relevant points with some textual reference. Some of these and
references to the text are not always secure and focused on the points being
made. The comments are not developed. There are some errors with capital
letters and sentencing but spelling is mostly accurate and shows some
control to create meaning.

94 GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01 95



96 GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01 97



98 GCSE English Literature 1ET0 01



GCSE English Literature 1ET0 01 99



100 GCSE English Literature 1ET0 01



AO1 + AO3 - Level 4 – 24/32
This response demonstrates a developed personal response and genuine
engagement with Priestley's presentation of Gerald Croft as a vehicle for critiquing
capitalist and patriarchal ideology. The candidate maintains a clear and consistent
critical argument throughout and this thread gives the response a sense of sustained
direction that is characteristic of Level 4.
The selection of textual references is largely well-chosen. The observation that
Gerald's engagement to Sheila reflects capitalist self-interest rather than genuine
affection, supported by the rivalry between Birling and Croft, is similarly well-
integrated and shows thorough engagement with the text.
Contextual understanding is sustained and goes beyond relevant. The reference to
1912 patriarchal structures, the role of parents in passing down ideology, and the
positioning of women as subordinate is handled with reasonable depth. The point
about Gerald's behaviour at the Palace Bar and the comparison with Alderman
Meggarty is perceptive, showing awareness of how Priestley uses Gerald to expose
the hypocrisy of respectability. The observation that Gerald “acts as knight in shining
armour” but is ultimately no different from Meggarty demonstrates well-developed
interpretation. The concluding reference to Priestley's socialist purpose and the
cyclical ending shows genuine understanding of the play's didactic intent and its
post-war context.
AO4 - Level 3 – 6/8
In the context of the level of demand of this question (a sustained analytical essay
on a whole text requiring deployment of critical and contextual vocabulary) this
response demonstrates a consistently ambitious range of vocabulary and sentence
structures. Terms such as “capitalist ideology”, “patriarchal systems”, “proletariat”
and “individualism” are deployed with reasonable confidence and purpose. Despite
occasional errors, the response sustains meaning effectively throughout.
While there are surface-level inaccuracies (e.g. some capitalisation inconsistencies
and minor spelling slips), these do not hinder meaning at any point. Given that the
mark scheme requires examiners to assess accuracy in the context of the level of
demand, the sophistication of vocabulary being attempted here, and the consistent
clarity of meaning despite those errors, places this at Level 3.
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Question 8
 Question8: AnInspector Calls

This was by far the more popular of the two An Inspector Calls questions and was
broadly accessible across the ability range. Most candidates demonstrated secure
knowledge of the play and engaged confidently with the theme, with social class and
gender emerging as the dominant lenses through which inequality was explored.
The quotations most frequently selected were "girls of that class," "lower costs, higher
prices," "they're not cheap labour, they're people" and "millions and millions of Eva
Smiths," and the best responses integrated these with precision rather than
subjecting individual phrases to extended analysis in isolation. A number of
candidates spent considerable time on the dash in "they're not cheap labour – they're
people" without identifying the speaker or explaining why the attribution matters.
Stronger responses organised their material thematically rather than moving
through characters one by one, grouping Gerald and Eric together as examples of
male sexual exploitation across class lines, or treating the generational divide as itself
a form of social inequality in how characters respond to the Inspector's challenge. The
most successful essays demonstrated a clear understanding of Priestley's dramatic
and political intentions and considered how stagecraft such as the shifting lighting,
the Inspector's function as moral interrogator, the contrast between the warmth of
the Birlings' dining room and the conditions of Eva's life, served his socialist
argument. A smaller number of candidates also made interesting observations about
the Beveridge Report, the lack of a welfare state and the significance of golf as a
marker of the class hierarchy the Inspector refuses to observe. Less successful
responses drifted from the question focus into social responsibility more broadly, or
gave disproportionate attention to the Titanic and Sheila's jealousy over the dress
without connecting these clearly to the significance of social inequality. There was
also a tendency at the lower end to recount events character by character rather than
building an argument. Some centres appear to have encouraged the use of
ambitious critical vocabulary with phrases such as "melancholic microcosm" and
"alchemy of change" appeared with some frequency, which in stronger responses
carried their weight but in mid-to-lower ability scripts served to obscure rather than
illuminate. Some candidates continue to make reference to scenes from the recent
BBC adaptation of the text, including quoting things that Eva says in this adaptation
that do not appear in the original text.
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AO1 + AO3 - Level 3 – 16/32
AO4 - Level 3 – 6/8
This is a secure level 3 response which offers sound comment on relevant
context. There is a broadly narrative approach in dealing with three members of
the Birling family and their impact on Eva but this does not detract from the
response’s ability to present a sound interpretation.
Mr and Mrs Birling and Sheila are all shown to exhibit capitalist traits which value
‘wealth, reputation and status’ and contribute to Eva’s death. A contrast is drawn
between their approach and ‘helping others with empathy, kindness and the
action of support’. A further contrast is presented between Sheila’s acceptance of
responsibility and her willingness to change whilst her parents are ‘refusing to
learn from mistakes [that they] will repeat again and again’. There are several
references to Priestley’s socialist intentions and his hope to influence audiences
in 1945.
Spelling is largely accurate and, although sentences sometimes lack control, a
mark just into level 3 for AO4 is appropriate.
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AO1 + AO3 - Level 4 – 20/32
AO4 - Level 3 – 8/8
The response shows a clear and sound understanding of the text and at times
the response begins to develop with thorough engagement with the text. It
improves as it progresses. It makes a number of good and interesting points
with a range of relevant supporting quotations. At times the format does
appear formulaic but this does not detract from the personal interpretation.
The links to inequality are subtle and consider less obvious ideas such as the
inequality in the older Birlings’ relationship. The comments on Mr Birling’s
‘provincial’ tone move it into level 4 as these demonstrate a more developed
insight and analysis. There is consistent accuracy.
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AO1 + AO3 - Level 4 – 21/32
AO4 - Level 3 – 8/8
The candidate fulfils Level 3 criteria and moves into Level 4 as there is evidence
of some development of ideas and thorough engagement with the text and task.
Well-chosen references support a range of points- there is focus on a range of
characters and some confidence in the way the candidate exemplifies how Priestley
uses each character to explore the significance of social inequality. There is a secure
understanding of relevant context and sustained comment on these and how they
link to the task. The critical style is sustained with some focus on authorial intention
and audience response. AO4 is consistently accurate, fulfilling the criteria for Level 3.
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AO1 + AO3 - Level 5 – 28/32
The introduction provides a strong platform, indicating three significant points to
be explored in the essay: the attitude of the Birlings, the exploitation of Eva and
the use of the Inspector as Priestley's mouthpiece to expose social inequality. The
answer develops each idea in detail, supported by relevant references and
context. There is an assured critical style throughout, with a sustained focus on
the question, and a use of embedded quotations.
The points are clear and developed, for example introducing the opposing views
of the older and younger generations, to add a further layer to the discussion of
"social inequality."
AO4 - Level 3 – 8/8
The candidate demonstrates a range of vocabulary and strong control of
punctuation throughout the answer.
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Question 9
 Question9: Hobson's Choice

This was the less popular of the two Hobson's Choice questions, with stronger responses
concentrated in Question 10. Candidates who did attempt it generally demonstrated
sufficient knowledge of the play to construct a relevant response, but the question
presented a challenge in that Alice and Vickey are relatively minor characters and fewer
candidates had prepared extensively for a question focused specifically on them. The
most common approach explored their resentment of Maggie and their preoccupation
with conventional social advancement through marriage, using moments such as their
dismissal of Will Mossop's prospects and their complaints about their domestic situation
to position them as foils to Maggie's determination and independence. Better responses
recognised that Brighouse uses Alice and Vickey to embody the passive, status-
conscious attitudes that Maggie explicitly rejects, and that their ultimate dependence,
first on Hobson and later, after his decline, on Will and Maggie, serves to validate
the play's argument about what female self-determination can achieve. Contextual
references centred largely on marriage expectations and gender roles in late Victorian
society, and these were generally relevant, though they were more effectively deployed
by candidates who connected them to specific moments and character choices rather
than using them as introductory framing. Less successful responses struggled to move
beyond describing Alice and Vickey as jealous or selfish without analysing what their
attitudes represent within Brighouse's broader comic and social argument.
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Question 10
 Question10:Hobson's Choice

This was the more popular and more successful of the two Hobson's Choice
questions, and it produced a stronger overall range of responses than Question 9.
The accessibility of the theme encouraged candidates to engage confidently across
the ability range, and most were able to identify a variety of moments where choice
drives the play's action. Maggie's decision to marry Will was the most frequently
discussed example, and it was often handled well, with many candidates
recognising that her act of choosing Will is not simply a romantic decision but a
deliberate assertion of agency in a social context designed to deny women
meaningful autonomy. Stronger responses explored how Brighouse structures the
play around a progression of choices, tracing Will's development from a man who
cannot choose the simplest thing for himself to one capable of standing up to
Hobson and running his own business. These candidates recognised that Will's
capacity to make choices is itself the central arc of the play, and that Maggie
engineers the conditions in which that capacity can emerge. Hobson's own choices,
including his ultimatum to his daughters and his ultimate dependence on Will,
were also discussed with some insight in better responses, with candidates noting
the irony that the man who most loudly asserts his right to dictate others' choices
progressively loses control over his own life. Contextual discussion focused mainly
on marriage roles and the expectations placed on women and working-class men in
late Victorian society, and this was generally relevant when connected to specific
character decisions. Less successful responses listed the choices made by different
characters in sequence without developing an argument about what Brighouse
uses those choices to explore or what the play suggests about the relationship
between freedom, class and self-determination.
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Question 11
Question 11: BloodBrothers 
Candidates engaged well with this question and most were able to write about Mrs
Johnstone across different points in the play with reasonable confidence. The most
common approaches explored the effect of poverty on her decisions, her religious
beliefs and superstitions, and her relationship with Mrs Lyons, with many candidates
using the contrast between the two mothers to illuminate the social and economic
divisions Russell places at the heart of the play. The decision to give away one of her
children was discussed by the majority of candidates and was often used effectively
to explore the impossible circumstances in which Mrs Johnstone finds herself, with
better responses moving beyond the immediate event to consider what it reveals
about the structural conditions that shape working-class lives in Russell's Liverpool.
Stronger responses also tracked her development across the play and considered her
more metaphorical function, recognising her as a figure through whom Russell
presents the cyclical nature of poverty; the observation that Donna Marie's life is
beginning to mirror her mother's was a particularly perceptive point made in a
number of the most successful essays, used to argue that the tragedy extends
beyond the twins to suggest a community caught in a pattern it cannot escape. Her
superstition was a popular focus and was generally handled with some nuance, with
candidates linking it to her lack of education and her class position rather than
treating it as simple character quirk. Stronger responses also noted the scene with
the police officer as a pointed illustration of how class prejudice operates differently
depending on which side of the social divide you occupy. Contextual references
centred on Thatcherism, unemployment and the effects of government policy on
working-class communities in the 1980s, and these were integrated more or less
successfully depending on ability level. Less successful responses moved through key
events in Mrs Johnstone's life chronologically without developing an argument about
her significance or Russell's intentions in creating her.
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AO1 + AO3 – Level 5 – 28/32
This is an assured and wide-ranging response demonstrating a high level of
engagement with the text and a genuinely mature critical voice. The candidate
pursues a sustained and sophisticated argument: that Russell strategically
manipulates audience prejudice in order to expose and critique it, using Mrs
Johnstone as a vehicle to reveal how the class system systematically fails working-
class mothers while simultaneously blaming them for their circumstances. This is an
exceptionally strong governing idea that shapes the entire response.
The analysis of Mrs Lyons's manipulation is equally strong: the candidate connects
the education differential between grammar and public schools to Mrs Lyons's ability
to exploit Mrs Johnstone, and goes further to critique the "hypocrisy of the middle
class”, those expected to have a superior "moral compass" yet willing to exploit
vulnerable people. This kind of critical judgement, applied to the text's ideological
content rather than simply its surface narrative, is characteristic of Level 5 work.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response demonstrates
consistent accuracy in spelling and punctuation and uses a considerable and
ambitious range of vocabulary and sentence structures to achieve effective control
of meaning throughout. Terms such as "microcosm," "ostracised," "hypocrisy,"
"dichotomy," and "inescapable" are deployed with confidence and purpose, and
the candidate constructs multi-clause analytical sentences that sustain argument
and explore nuance without losing clarity. This is a secure Level 3 AO4 performance
meriting 8/8.
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Question 12
 Question12: BloodBrothers

This question produced a good level of engagement and was generally more
successful than Question 11, with candidates able to draw on a range of relevant
examples across the play. Most recognised that money functions not simply as a
practical concern but as the force that determines opportunity, education and
ultimately fate, and this framing produced some focused and well-structured
responses. The contrast between Mickey and Edward was the most commonly
explored material: the sweets scene, Edward's private schooling, Mickey's
unemployment and his comment that jobs don't matter were all frequently cited,
and stronger responses used these to build a sustained argument about how class
and money shape the diverging trajectories of two boys who begin life as equals. The
opening scene and Mrs Johnstone's inability to pay the milkman were also popular
examples, often used effectively to establish money as the root cause of the
separation that drives the entire plot. Some of the most perceptive responses noted
Edward's casual suggestion of becoming a bohemian as a telling moment of class
obliviousness, and others explored how Mickey's desperation in adulthood, including
his armed robbery, represents the logical outcome of a life of financial precarity,
though this last example was used less frequently than might have been expected.
Contextual discussion centred on unemployment, class division and Thatcherism,
with many candidates referencing factory closures and rising unemployment rates as
the backdrop to Mickey's decline; these references were sometimes effectively
integrated but were at times introduced without clear connection to the specific
moments being discussed, and there was occasionally some uncertainty about the
precise historical period in which the play is set. Very few candidates engaged with
Russell's use of staging or dramatic structure to reinforce the theme of money and
class, which represented a missed opportunity for some of the more able candidates.
Weaker responses summarised events linked to poverty without developing an
analytical argument about what Russell uses money to explore or why the play's
tragedy depends on the financial gulf between its central characters.
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AO1 + AO3 - Level 3 – 13/32
This response sits at the bottom of Level 3. There is a clear personal engagement
with the theme of money across the play, and the candidate demonstrates some
understanding of how Russell uses the contrast between Mickey and Eddie to
explore inequality and life chances. The argument that money determines
opportunity (Eddie attending university while Mickey faces unemployment) is a
valid and relevant point, and there is some awareness that this reflects a broader
social context, with the reference to Thatcherism and mass unemployment.
Some references to the text are made, and occasionally a point is developed
meaningfully. The connection between Mickey helping Sammy and his financial
desperation caused by Linda's pregnancy shows relevant engagement.
However, the response does not yet reach the consistent focus and secure
textual grounding to move higher in Level 3. Quotations are frequently
introduced without analysis (e.g. “cut off your deliveries”). Context, while present,
is not always linked back to the text with relevance or precision.
AO4 - Level 3 – 6/8
In the context of the level of demand of this question, the candidate maintains
generally clear meaning throughout and deploys a reasonable range of
vocabulary and sentence structures. The argument is followable at all points and
the candidate's intent is never obscured. However, there are recurring issues with
punctuation like inconsistent apostrophe use, and some sentence-level
grammatical uncertainty, as well as occasional spelling inconsistency (“refered”,
“Russel”). These errors are frequent enough to prevent the consistent accuracy
required for full marks, but they do not hinder meaning, placing this securely at
6/8.
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AO1 + AO3 - Level 4 – 23/32
AO4 - Level 3 – 8/8
The candidate begins by establishing a clear response in relation to the task.
This is then well-developed using a range of points that are supported with
well-chosen references. There is a secure understanding of authorial intention
and audience response. More thoughtful ideas emerge as the response
continues- the idea that nurture plays a vital part in the twins’ differing
educations and how this is largely impacted by money, or lack thereof. The
conclusion is tightly focussed on the task and draws ideas together effectively
with sustained comment on relevant contexts and the ideas Russell is exploring
through this thus sitting securely in Level 4.
AO4 is consistently accurate, fulfilling the criteria for Level 3.
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Question 13
 Question 13:Journey's End

Candidates demonstrated a reasonable knowledge of Trotter's role and most were able
to identify several ways in which he is significant. The most near-universal observation
was his relationship with food, with almost all candidates commenting on his constant
preoccupation with eating as a coping mechanism for the psychological strain of life in
the trenches. This was an appropriate focus and was often handled with genuine insight,
though many responses identified the point without developing it into a sustained
analysis of how Sherriff uses Trotter's behaviour to explore the wider experience of
trauma and endurance among ordinary soldiers. His humour was a commonly discussed
element at most ability levels, and stronger responses recognised that his comic function
is not incidental but structural, providing Sherriff with a means of exploring the absurdity
and horror of the war without abandoning the surface decorum that characterises the
officers' mess. Trotter's class position was noted by a number of candidates, particularly
his contrast with Stanhope and Osborne, and some of the most perceptive responses
used this to argue that Sherriff presents in Trotter a version of the working-class
experience of the war that differs from the public-school ethos surrounding him, making
him significant as both a character and a social type. Patriotism and acts of bravery were
discussed by a good number of candidates, though these points were more generically
handled than the more specific observations about food and humour. The principal
difficulty on this question was the quality of quotation analysis: candidates identified
relevant moments and lines but found it hard to engage with Sherriff's message or
purpose in a sufficiently detailed and sophisticated way, and vocabulary choices in the
analytical commentary were often functional rather than precise. Contextual references
to trench conditions and the First World War were present in most responses but were
frequently positioned at the end of analytical points rather than woven into the argument.
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AO1 + AO3 – Level 5 – 32/32
This is an assured and exceptionally well-developed response demonstrating a
high level of engagement with the text and a discerning understanding of
Sherriff's purpose. The candidate pursues a sophisticated and sustained critical
argument: that Trotter functions as a multivalent symbol through which Sherriff
exposes the hidden psychological, social, and systemic truths of war that
propaganda conceals from the public. This governing idea is maintained with
real coherence across the entire response, and each paragraph develops a
distinct but interconnected aspect of Trotter's significance.
The treatment of food as a coping mechanism is particularly perceptive. Rather
than reading Trotter's fixation on food as character weakness, the candidate
recognises this as Sherriff's deliberate strategy to illustrate how soldiers fixate on
small, controllable details as a psychological defence against the overwhelming
powerlessness of war. The candidate is reading Trotter's behaviour as a deliberate
authorial critique of how war propaganda obscures psychological reality.
The response achieves the very top of Level 5 because it demonstrates all the
criteria: an assured personal response with high engagement, a critical style
developed with maturity and perceptive understanding, discerning choice of
references that are integral to the argument, and a convincing integration of text
and context that illuminates both. The writing is consistently precise and the
argument coherent throughout.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response
demonstrates consistent accuracy in spelling and punctuation and deploys a
considerable and ambitious range of vocabulary and sentence structures to
achieve effective control of meaning throughout. Advanced vocabulary is
deployed with confidence, and the candidate constructs complex multi-clause
sentences that develop and sustain argument without loss of clarity.
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Question 14
 Question14: Journey's End

This question produced more diverse and engaged responses than Question 13
and was the stronger of the two Journey's End answers overall. Most candidates
explored the characterisation of Stanhope and Osborne as the primary loci of
power within the dugout, examining the significance of rank, authority and
hierarchy in the trench environment, and there was generally less reliance on
narrative retelling than might have been expected. The quotation in the question
prompt was frequently used as a starting point, with many candidates
commenting on the distinction Osborne draws between formal and informal
authority as evidence of how power operates through relationships as well as
through rank. Stronger responses approached power as a concept with multiple
dimensions, considering it not only as formal military authority but also as the
psychological and emotional influence characters have over one another. Some
of the most interesting essays explored power as both a positive and a negative
force within the play: the sustaining power of comradeship and leadership
alongside the destructive power of an institution that sends men into situations
of extreme psychological and physical danger. Stanhope's drinking was
productively discussed in better responses, with candidates recognising that
Sherriff uses it to show where formal power and inner resilience come apart,
presenting an officer whose authority is preserved on the surface while the man
beneath it is unravelling. The powerlessness of the men relative to the structures
above them was also explored, with some candidates taking a more political
reading of how class determines who commands and who obeys, and who can
survive the war with their reputation intact. Top responses made reference to
Jessie Pope's recruitment poetry and to Sherriff's own wartime experience,
contextualising the play's treatment of power within the broader culture of duty,
shame and sacrifice that shaped attitudes to the conflict. Where responses were
less successful, candidates focused on character relationships and rank without
connecting these clearly to the wider historical context, and the main area of
difficulty across the range was engaging critically with quotations rather than
simply deploying them as illustration.
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AO1 + AO3 - Level 3 – 14/32
AO4 - Level 3 – 7/8
This is a good example of how a response can be acceptable even though it is slightly
unusual in the way it has dealt with the demands of the question.
Osborne is considered to begin with: he ‘has a high rank’ and ‘demonstrates power
as everyone looks up to him’. Although no evidence is cited to support the idea that
he is ‘wealthy and he has education’, the response refers to him being known as
‘uncle’. Power is next considered as being present in the strong relationship between
Osborne and Stanhope: ‘they have a powerful bond’. Further, Stanhope is seen as
‘a strong and powerful leader’. Evidence is provided in support of all these points.
Finally, Osborne ‘shows power as he had the courage to go up there and sacrifice
himself’. There are a number of references to context even though these are often
implicit, particularly on the first page of the response. Sentences can sometimes lack
punctuation and the vocabulary used is fairly simple but an AO4 mark of 7 is awarded.
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AO1 + AO3 - Level 4 – 21/32
AO4 - Level 3 – 8/8
A detailed and sustained response with excellent references to the text.
References to context are not strong but these are implied throughout with
comments relating the hierarchy within the trenches; the expectation of
patriotism and the idea of marriage. The final two bullet points are less
convincingly covered through the response but the best fit for the level of
engagement with the text and the ideas of power it considers makes it a level 4
response.
There grammatical errors are negligible and therefore it is awarded full marks for
the AO4.
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Question 15
 Question15: The Empress

This text continues to grow in popularity and this question produced strong
responses across the mark range and candidates generally demonstrated a
detailed knowledge of the play and genuine engagement with the theme. Most
were able to identify the control exercised over the Lascar sailors as a central
concern of the play, exploring their exploitation aboard ship and the hierarchies of
command that Gupta uses to establish the colonial power structures against which
the play's broader argument is set. Many also went on to discuss Rani as a victim of
those with more control. More able candidates moved beyond the Lascars to
consider the significance of Queen Victoria's relationship with Abdul and the ways
in which imperial authority operates through personal intimacy as well as
institutional force, examining how control is maintained not only through coercion
but through the conferral and withdrawal of favour. The most perceptive responses
explored how Gupta uses the onomastics of her characters to signal the social and
racial divides that underpin the play's world, reading the naming of characters as
itself a form of control over identity and belonging. Context was generally a
strength on this question, with candidates demonstrating secure knowledge of the
treatment of Ayahs, the mechanics of British colonial administration and the
ideological assumptions of Empire, and these references were in many cases well
integrated rather than appended. Stronger responses also considered moments of
resistance and subversion within the play, exploring how characters negotiate or
challenge the control imposed on them and what Gupta suggests about the limits
and costs of imperial authority. Where responses were less successful, candidates
focused more heavily on describing the conditions of the Lascars or Rani's situation
without developing an analytical argument about what Gupta uses control to
explore thematically. Some responses also conflated the two questions, writing as
much about Rani's character as about the theme of control itself.
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AO1 + AO3 – Level 5 – 30/32
This is an assured and exceptionally well-developed response demonstrating a
high level of engagement with the text and a sophisticated understanding of
how Gupta uses the theme of control to critique the British Empire. The
candidate pursues a complex, multi-layered argument: that control in "The
Empress" operates on multiple levels, as political exclusion, imperial violence,
internal division, and personal constraint, and that Gupta deliberately exposes
the hypocrisy and limitations of British imperial authority. This governing idea is
sustained with genuine coherence across the entire response.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response
demonstrates consistent accuracy in spelling and punctuation and deploys a
considerable and ambitious range of vocabulary and sentence structures to
achieve effective control of meaning throughout. This is a secure Level 3 AO4
performance meriting 8/8.
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Question 16
 Question 16: TheEmpress

Rani was the character most focused on across both questions, and on Question 16
this focus was central. Most candidates explored her treatment at the hands of her
first family and Lord Oakham as a way into the play's broader concerns with
exploitation, race and the human cost of colonial power structures, and these
discussions were often handled with sensitivity and analytical purpose. The role and
treatment of Ayahs was the most commonly deployed piece of contextual
knowledge and was generally well integrated, with candidates using it to position
Rani within a wider pattern of colonial labour and to argue for her representative as
well as individual significance within the play. Stronger responses examined Rani's
education and the way in which acquiring knowledge gives her a form of agency
and control within a world designed to deny both to women and colonised subjects,
reading her trajectory across the play as Gupta's argument about the relationship
between learning, identity and self-determination. The most perceptive candidates
also considered her relationship with Queen Victoria and what this reveals about the
way colonial power could operate through apparent benevolence, exploring the
tension between Victoria's genuine feeling for Abdul and the structural inequalities
that their relationship cannot transcend. Where responses were less successful,
candidates tended to recount the events of Rani's story in sequence rather than
building an argument about her importance and what Gupta uses her to explore; a
number of responses also spent considerable time on the Lascars and other
characters in ways that occasionally lost sight of the question's specific focus.
Context was a consistent strength across this question, though in some cases
references to the British Empire were used as framing rather than as purposeful
support for a literary argument.
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AO1 + AO3 - Level 4 – 26/32
AO4 - Level 3 – 8/8
This response demonstrates a developed and thoroughly engaged personal
response to Rani as a significant character in The Empress, sustaining a clear
critical argument across the full span of the play. The candidate structures the
essay with purpose, tracing Rani's journey chronologically from exploitation to
resilience. The overarching argument, that Rani functions as a representative
figure for the broader marginalisation of ayahs in Victorian Britain, is maintained
with consistency and developed with genuine insight.
Textual references are well-chosen and integrated effectively into the argument.
The juxtaposition of Rani's dignified plea and her employer's response is used to
make a focused point about racial hierarchy, and the candidate moves beyond
simple identification to consider what this reveals about British attitudes toward
class, race, and domestic labour. The use of Naoroji as a historical figure is
handled well: the candidate recognises the significance of his real-world identity
and links his advice to read to Rani's transformation from exploited ayah to
politically conscious activist, showing detailed awareness of the relationship
between text and context. Contextual understanding is sustained throughout.
The candidate demonstrates sound knowledge of the conditions facing ayahs
(abandonment, lack of legal protection, racial and gendered exploitation) and
links these consistently to specific moments in the text. The treatment of Lord
Oakham is particularly effective: the candidate recognises that his behaviour
toward Rani reflects the intersection of class, gender, and racial power, and Rani's
response is read as a commentary on entitlement.
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AO1 + AO3 - Level 3 –18/32
AO4 - Level 3 – 6/8
The candidate begins with a clear and relevant focus on the task. There is then
exemplification of this with clear points soundly related to the text and the task
with focussed textual references which securely support ideas. Interpretation of a
range of ideas is sound and there is some consideration of authorial intention
and audience response in the final paragraph which also provides sound and
secure comment on relevant context. This lacks the development needed for a
Level 4 mark and as such secures a mark at the top end of Level 3. AO4- in the
context of the level of demand of the question and the amount written, spelling
and punctuation is largely consistently accurate with effective control of
meaning.
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Question 17
 Question17: Refugee Boy

This is a text which has grown in popularity. Candidates approached this question with
reasonable confidence and demonstrated a clear knowledge of Mr Kelo's role and
his impact on Alem's life. His importance as Alem's father and his function as a moral
anchor for the play were the most commonly explored dimensions of his character, with
many candidates using his letter to Alem as a way into discussing how Sissay presents
the values of love, peace and resilience in the face of persecution and displacement.
Responses frequently drew on knowledge of both Mr Kelo and Mr Fitzgerald, comparing
the two father figures and exploring what each represents for Alem at different stages of
his journey, and this comparative approach generally strengthened responses by giving
candidates a clear organising framework. Discussion of social care and the institutional
structures surrounding Alem was present across a number of responses, with some
candidates exploring the role of characters such as Sweeney to consider how the formal
systems responsible for Alem's welfare reflect or fail the values that Mr Kelo embodies;
the most successful of these responses used the contrast between parental love and
institutional indifference to make an argument about what Zephaniah suggests society
owes to those seeking refuge. Contextual discussion focused on the treatment of
refugees and the experience of displacement, and while this knowledge was generally
present and relevant, it was often positioned as additional information rather than woven
into the literary argument, and some responses gave so much weight to contextual
discussion of the refugee system that the focus on Mr Kelo himself became secondary.
Less successful responses listed the key events involving Mr Kelo without developing
a sustained case for his importance as a character or for what Zephaniah uses him to
represent within the play's broader concerns.
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AO1 + AO3 – Level 5 – 32/32
This is a wide-ranging and ambitious response that sustains a clear governing
argument across the whole essay: that Sissay uses Mr Kello to expose the trauma
asylum seekers face both before and after arrival in the UK, in order to humanise
their experience and challenge negative public perception. This thread, conflict,
the asylum system, and hope, is followed with real consistency, and the
candidate demonstrates a thorough engagement with the text.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response
demonstrates consistent accuracy in spelling and punctuation and deploys a
considerable and ambitious range of vocabulary and sentence structures to
achieve effective control of meaning throughout. This is a secure Level 3 AO4
performance meriting 8/8.
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Question 18
 Question18: Refugee Boy

This question was fully accessible and candidates engaged with it confidently across
the ability range. It was also the most popular of the two questions. The theme of
belonging lent itself naturally to the play's central concerns and most candidates
were able to identify a range of moments that illustrated Alem's experience of
inclusion and exclusion at different points in the narrative. Mr Fitzgerald and Mr Kelo
featured prominently across responses, with candidates exploring how each
character represents a different form of belonging that Alem finds or loses, and
better responses used the contrast between these two father figures to structure an
argument about what genuine belonging requires as opposed to what institutional
care can provide. The role of Sweeney and the social care system attracted
considerable discussion, with many candidates exploring how formal structures
designed to support Alem simultaneously reinforce his status as an outsider, and
some of the strongest responses used this tension to argue that Sissay presents
belonging as something that must be chosen and enacted by individuals rather than
conferred by institutions. The idea of not belonging and its consequences for a child
was handled with empathy and often with genuine analytical purpose. Contextual
discussion of the refugee experience and the treatment of those seeking asylum was
present across most responses and was generally the most developed contextual
element, though it was often introduced as background information rather than
used to deepen specific literary arguments. A small number of exceptional responses
made purposeful reference to ongoing conflict in the Middle East as a way of arguing
that the play's concerns remain urgently relevant, and where this was done briefly
and with clear connection to the text it was effective. Where responses were less
successful, context dominated at the expense of close engagement with the text,
and some candidates moved through the plot in sequence, noting moments of
belonging and exclusion without developing a coherent argument about what the
play as a whole suggests about the theme.
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AO1 + AO3 – Level 5 – 30/32
This is an assured and wide-ranging response that sustains a clear and mature
thematic argument: that belonging for refugees is obstructed by irrational fear
and harmful stereotyping, but remains achievable through individual
relationships, resilience, and collective solidarity. The candidate structures the
response with real purpose, moving from fear and exclusion through to hope and
reconciliation, and this structural arc itself reflects genuine engagement with the
play's overall trajectory.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response
demonstrates consistent accuracy in spelling and punctuation and deploys a
considerable and ambitious range of vocabulary and sentence structures to
achieve effective control of meaning throughout. This is a secure Level 3 AO4
performance meriting 8/8.
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Question 19
 Question 19:AnimalFarm

Examiners felt that this question produced some of the strongest responses in
Section B and was more successful overall than Question 20. Candidates
demonstrated a good understanding of rebellion as a theme and were generally
able to range across the novella with relevant examples. The animals' initial uprising
against Mr Jones was discussed by almost all candidates and was typically used to
establish the revolutionary idealism of the early rebellion before tracing how that
idealism is corrupted; stronger responses recognised that Orwell presents the
rebellion not as a single event but as an idea that is progressively hollowed out by
those who claim to embody it. Napoleon's expulsion of Snowball was widely
discussed as a form of rebellion against the original principles of Animalism, and
many candidates used this moment effectively to argue that the pigs' accumulation
of power constitutes a counter-revolution that betrays the animals who fought for
change. Contextual understanding was a particular strength on this question, with
most candidates making confident links to the Soviet Union and the Russian
Revolution and using allegorical readings of Orwell's characters to support their
interpretations. The strongest responses went beyond Stalin and Trotsky to draw on
Orwell's personal experiences in the Spanish Civil War as a way of explaining his
concern with the betrayal of revolutionary ideals, and some also engaged with the
five-year plan and Soviet education policies as part of a more detailed contextual
picture. Where responses were less developed, candidates focused on the most
prominent moments of rebellion without exploring how the theme evolves across
the novella; fewer responses than might have been expected examined the animals'
later attempts to challenge or resist the pigs' authority, which offered some of the
richest material for exploring Orwell's argument about the relationship between
oppression and the suppression of the instinct to rebel. The highest-scoring
responses treated rebellion as a complex and shifting concept rather than a fixed
event, analysing both acts of resistance and the mechanisms by which rebellion is
manipulated and extinguished by those in power.
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AO1 + AO3 - Level 2 – 10/32
AO4 - Level 3 – 5/8
As can be seen from the first two paragraphs, this response is largely narrative but
there is some personal response and some awareness of context.
The following paragraphs demonstrate an insecure understanding of what is meant
by rebellion. Itcould be that it is interpreted as meaning ‘rejection’ or ‘repulsion’.
There is some understanding and knowledge of the text and specific episodes are
referenced clearly, enough for a mark securely in level 2.
Although spelling is accurate, there are errors of capitalisation and agreement.
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AO1 + AO3 - Level 4 – 21/32
AO4 - Level 3 – 8/8
The response consists of a commentary on a series of episodes in the text,
referring to how a reader may be affected at each point and making a
connection between events in the plot and real events during the Russian
Revolution. This is a valid approach which amounts to a developed response
achieving a mark low in level 4. The response clearly indicates how the text is an
allegory and is aware of Orwell’s intentions. There is a clear understanding of how
the rebellion began in ‘joy and eagerness’ but ends in disillusionment.
There are some errors of spelling and punctuation but the use of vocabulary and
overall clarity of expression mean that a mark of 8 is given for AO4.
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Question 20
 Question20: Animal Farm

This question was less popular and examiners felt it was less successful than Question 19,
and it exposed some significant gaps in candidates' knowledge of the text. A notable and
recurring problem was the confusion of Snowball with Squealer or Napoleon, and where
candidates were unclear about which character they were writing about, their ability to
provide meaningful insight into Snowball's role and allegorical significance was severely
limited. Those who did demonstrate a clear grasp of Snowball's character generally
approached him through his Trotskyist allegorical function, discussing his treatment,
expulsion and subsequent framing as a traitor by Napoleon as Orwell's representation
of the fate of the idealist revolutionary under a Stalinist regime. Better responses
tracked Snowball's presence across the novella up to his banishment, exploring how his
genuine commitment to the principles of Animalism and his practical intelligence set him
against Napoleon's more ruthless political instincts, and some of the most perceptive
candidates considered how his absence after expulsion is as significant as his presence,
with Napoleon's use of Snowball as a scapegoat demonstrating how authoritarian power
sustains itself through the manufacture of an enemy. Contextual discussion centred
heavily on the Russian Revolution and the Stalin-Trotsky conflict, and while this was
generally accurate it was also often the limit of candidates' contextual engagement;
only the strongest responses drew on Orwell's broader political experience, including his
time in Spain, to illuminate his understanding of how revolutionary idealism is corrupted
and suppressed. Some candidates also discussed the windmill debate as a key moment
for establishing Snowball's character and his contrast with Napoleon, and this was often
handled productively. Less successful responses narrated events involving Snowball in
sequence without developing an argument about his significance or what Orwell uses
him to reveal about the nature of political power and betrayal.
AO1 + AO3 – Level 5 – 32/32
This is an exceptionally assured and wide-ranging response demonstrating a
sophisticated understanding of how Orwell uses Snowball, and his removal, as a
structural device to explore the corruption of revolutionary ideals. The candidate sustains
a single, coherent argument across the whole essay: that Snowball represents genuine
visionary leadership, and that his expulsion through violence and propaganda is what
enables tyranny to take root, with each paragraph building cumulatively on this central
thesis.
This response demonstrates an assured personal response, a critical style developed
with real maturity throughout, discerning and consistently well-integrated references,
and excellent, convincingly applied contextual understanding. It merits full marks.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response demonstrates
consistent accuracy in spelling and punctuation and deploys a considerable and
ambitious range of vocabulary and sentence structures to achieve effective control of
meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.
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See above.
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Question 21
 Question21: Lord of the Flies

Candidates engaged with this question with genuine interest in the text and
responses covered a wide range of marks. Most approached Ralph through his
function as a democratic leader and a representative of order and civilisation, and
the conch featured prominently as the symbol through which his authority is
established and eventually lost. The focus on the conch was appropriate and often
produced some analytical discussion, though many responses became so centred
on it that other aspects of Ralph's importance were neglected, and several
candidates found it difficult to write about him in a truly wide-ranging way. A very
common pattern was for responses to begin with Ralph but shift steadily towards
Jack, using the contrast between their leadership styles as the organising principle
of the essay. Where this comparison was handled purposefully it worked well,
producing some strong analysis of how Golding uses the two characters to stage a
conflict between democratic instinct and authoritarian impulse; where it was less
controlled, Ralph became secondary in his own question. Comparisons with Simon
and Piggy were also made by a number of candidates and were generally
productive, particularly when used to explore what each character represents
within Golding's allegorical scheme. Stronger responses engaged with Ralph's
deterioration across the novel, considering how his gradual loss of influence and his
participation in the events leading to Simon's death complicate any straightforward
reading of him as a figure of moral authority, and the most perceptive of these used
this trajectory to argue that Golding's novel is concerned not with the corruption of
one evil boy but with the fragility of civilised behaviour in all human beings.
Golding's wartime experience was the most commonly deployed piece of
contextual knowledge and was generally well integrated, with candidates using it
to frame the novel's pessimism about human nature within a specific historical
understanding of what people are capable of under conditions of breakdown.
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AO1 + AO3 - Level 3 – 19/32
AO4 - Level 3 – 8/8
This is a developed interpretation which uses well-chosen references to support
ideas. The candidate clearly knows the text well and there is some assuredness in
the way they use examples to support ideas. The response sometimes veers
away from Ralph- the consideration given to Jack and the choir, for example, but
it does work hard to keep focussed. There is sustained and sometimes excellent
understanding of contexts. This fulfils the criteria for Level 3 and the high
engagement with the text just nudges it into Level 5.
AO4 is consistently secure and accurate.
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AO1 + AO3 - Level 5 – 27/32
AO4 - Level 3 – 8/8
This is a developed interpretation which uses well-chosen references to support
ideas. The candidate clearly knows the text well and there is some assuredness in
the way they use examples to support ideas. The response sometimes veers
away from Ralph- the consideration given to Jack and the choir, for example, but
it does work hard to keep focussed. There is sustained and sometimes excellent
understanding of contexts. This fulfils the criteria for Level 3 and the high
engagement with the text just nudges it into Level 5.
AO4 is consistently secure and accurate.
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Question 22
 Question22: Lord of the Flies

This question proved more challenging than Question 21 and responses were generally
less accomplished. The most common approach focused on Simon's encounter with the
pig's head and the concept of evil, which was an appropriate and potentially rich area of
discussion, but many candidates found it difficult to move beyond this single episode to
develop a broader argument about what the title signifies across the novel as a whole. The
beast was the dominant concept in most responses, often discussed in relatively general
terms, and while the question prompt helpfully pointed towards Simon's insight that the
beast may be internal rather than external, a significant number of candidates treated
the beast as a more straightforward presence rather than exploring the full implications
of Golding's suggestion that it represents an innate human capacity for violence and
savagery. Stronger responses engaged with the title's translation, recognising "Lord of
the Flies" as a rendering of Beelzebub and using this biblical and demonic connotation
to frame a reading of the novel as a moral and theological as well as a political allegory,
and the most perceptive of these considered how Golding's choice of title signals his
intention to explore the nature of evil rather than simply to tell a story of boys stranded
on an island. Simon's vision and his role as a Christ-like figure were discussed with some
insight in better responses, with candidates recognising his death as the moment at
which the boys destroy the one character who genuinely understands what the beast
is and where it resides. Golding's wartime experience was again the most common
contextual reference, though it was used more confidently on Question 21 than here;
on this question, contextual discussion sometimes felt less purposefully connected to
the specific symbolic and philosophical dimensions that the title invites candidates to
explore. The principal difficulty was scope: responses tended to cluster around Simon
and the pig's head rather than ranging across the novel to consider how the significance
of the title accumulates through multiple episodes and character trajectories.
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AO1 + AO3 – Level 5 – 28/32
This is a wide-ranging and ambitious response that sustains a clear
philosophical argument throughout: that the title functions as a symbol for
the innate evil Golding believes resides within all human beings, and that the
novel's structure traces the gradual revelation of this truth to different
characters at different points. The candidate moves confidently between
textual detail and broader thematic argument, and the response
demonstrates real intellectual engagement with the novel as a meditation on
human nature.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response
demonstrates consistent accuracy in spelling and punctuation and deploys a
considerable and ambitious range of vocabulary and sentence structures to
achieve effective control of meaning throughout. This is a secure Level 3 AO4
performance meriting 8/8.
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Question 23
 Question23: Anita and Me

Both Anita and Me questions were considered fully accessible and were
approached with broadly equal confidence, with candidates demonstrating a
secure knowledge of the novel and the ability to draw on scenes from across the
text. On Question 23, the most common approach centred on Nanima's impact on
Meena, with many candidates exploring how her arrival serves as a turning point
in Meena's understanding of her own identity and cultural heritage. Responses
frequently discussed Nanima's function as a living connection to the Indian
culture and family history that Meena has grown up at a distance from, with
better candidates recognising that Syal uses her to dramatise what Meena has
been missing in her attempt to assimilate into the white working-class
community of Tollington. The relationship between Nanima and Meena was
handled with genuine sensitivity in stronger responses, with candidates exploring
how their bond develops despite the language barrier and what this suggests
about the forms of belonging and understanding that transcend shared speech.
Contextual discussion drew on the British Empire, post-war immigration and the
experience of first and second generation South Asian communities in Britain,
and these references were generally relevant, though some responses gave
considerable weight to historical context at the expense of exploring how Syal
presents Nanima's character and significance within the text. Less successful
responses focused exclusively on Nanima's relationship with Meena without
considering her wider function in the novel or what her presence and eventual
departure suggest about cultural memory, loss and the inheritance of identity. A
smaller number of candidates explored Nanima as a counterweight to Anita's
influence on Meena, using the contrast between these two significant figures to
argue that the novel traces Meena's gradual movement towards a more secure
sense of who she is and where she belongs.
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Question 24
 Question24: Anita and Me

This question was fully accessible and candidates responded to it with confidence,
producing a range of responses that drew on scenes from across the novel. The two
most commonly discussed examples were the incident at the fun fair and the
beating of the bank manager, and these were generally handled with appropriate
understanding of how Syal uses moments of overt racist violence to reveal the
ugliness lurking beneath Tollington's surface community. Better responses
recognised that Syal's treatment of prejudice is not confined to these explicit
episodes but is woven into the texture of daily life in the novel, and some candidates
explored how the question prompt itself enacts one of the novel's most subtle
arguments: that being excepted from prejudice is not the same as being free of it.
The phrase "I never meant you, Meena" offered productive material for stronger
candidates, who used it to discuss how the act of singling Meena out as different
from "the others" confirms rather than dissolves the racial categories that prejudice
depends on, and these responses demonstrated a sophisticated understanding of
how Syal presents the insidious forms that discrimination takes even among people
who do not think of themselves as prejudiced. Contextual discussion drew on the
racial landscape of 1970s Britain, with references to the National Front and the social
tensions surrounding immigration featuring in many responses and generally
providing relevant support for candidates' arguments. Less successful responses
listed examples of prejudice in sequence, noting the racial abuse Meena experiences
without developing an argument about what Syal uses prejudice to explore or what
the novel suggests about its causes and consequences. Some candidates focused so
heavily on the most violent or explicit examples that they missed the more pervasive
forms of othering that Syal places at the centre of Meena's experience of growing up
between two cultures.
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Question 25
 Question 25:TheWoman in Black

This was the less popular of the two The Woman in Black questions, with more
candidates opting for the setting question, but those who attempted it engaged
with genuine interest and produced some interpretively rich responses. The most
common focus was Samuel Daily's influence on Arthur Kipps, with candidates
exploring his role as a figure who initially discourages Kipps from pursuing the
mystery of Eel Marsh House before eventually becoming a source of help and partial
revelation. His function as a skeptic who is gradually revealed to have his own deeply
personal connection to the Woman in Black was discussed in stronger responses,
with candidates recognising that his reluctance to speak is not indifference but grief,
and that Hill uses him to suggest the long reach of the haunting across the
community of Crythin Gifford. Spider, his dog, featured in a significant number of
responses and was often used productively, with candidates exploring how the
animal's instinctive fear and her behaviour in the marsh serves both a narrative
function and a thematic one, positioning animal perception as more attuned to the
supernatural than rational human scepticism. Better responses considered Samuel
Daily as a structural device as much as a character, recognising that his gradual
disclosure of what he knows controls the pace of Kipps's understanding and
prolongs the tension that is central to the gothic mode Hill is working in. Contextual
discussion centred on Victorian attitudes and expectations, though these references
were often inconsistently applied and tended to appear as bolt-on observations
rather than integrated support for a literary argument. Less successful responses
described Samuel Daily's actions and his relationship with Kipps without developing
a clear argument about his significance or what his character contributes to the
novel's exploration of grief, guilt and the persistence of the past.
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AO1 + AO3 – Level 5 – 30/32
This is an assured and wide-ranging response that demonstrates a
sophisticated conceptual grasp of Samuel Daily's function in the novel: as a
class bridge, a challenge to Edwardian masculinity, and a counterpoint to
Jennet's vengeful femininity. The candidate sustains this multi-layered reading
across the whole essay and consistently links Daily's characterisation back to
Hill's wider critique of rigid Edwardian class and gender norms, which shows
genuine engagement with the novel's thematic architecture rather than
surface-level character study.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response
demonstrates consistent accuracy in spelling and punctuation and deploys a
considerable and ambitious range of vocabulary and sentence structures to
achieve effective control of meaning throughout. This is a secure Level 3 AO4
performance meriting 8/8.
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Question 26
 Question 26:The Woman in Black

This was the more popular of the two Woman in Black questions and it suited the
novel well, with candidates able to draw on a range of distinctive locations and to
engage with Hill's use of the gothic tradition, often with an exceptional range of
precise textual references. Most responses discussed Eel Marsh House and the
causeway as primary settings, and these were generally handled with a reasonable
understanding of how Hill uses their physical characteristics to create atmosphere
and unease. The sea fret featured prominently as a technique for manipulating
both the landscape and Kipps's ability to perceive and escape danger, and many
candidates commented on its role in the causeway episode with some precision.
The juxtaposition between Eel Marsh House and London was explored by a number
of candidates, with stronger responses using this contrast to argue that Hill
structures the novel around the opposition between the rational, modern world
Kipps inhabits and the older, unresolved world he enters when he crosses to the
marsh, and that each return to London serves to measure how far the haunting has
penetrated his sense of safety and normality. Pathetic fallacy was widely identified
as a technique and was often connected to the function of setting in
foreshadowing danger, though not all candidates moved beyond identification to
consider the specific effects Hill achieves through her choices of weather, light and
landscape. More developed responses included discussion of the library within Eel
Marsh House, using it to explore how setting and narrative are linked within the
gothic mode, and Spider's reaction to specific locations was noted by some of the
most able candidates as a way of considering how Hill uses the animal's instinctive
responses to reinforce the supernatural charge of particular spaces. Some
candidates wrote extensive responses about the intertextuality of the novel and
made many references to other novels, sometimes neglecting the text itself.
Crythin Gifford itself was less fully explored than might have been expected; its
significance as a community shaped by fear and collective silence offered
productive material that fewer candidates developed. Contextual references to
Victorian literature and the gothic tradition were present in stronger responses,
though as on Question 25 these tended to be applied inconsistently and sometimes
felt peripheral to the argument rather than integral to it.
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AO1 + AO3 – Level 5 – 30/32
This is an assured and intellectually ambitious response that demonstrates a
sophisticated, theoretically literate understanding of how Hill constructs setting
as an active Gothic force throughout the text. The candidate's governing
argument, that Eel Marsh House and its surrounding landscape function as an
extension of Jennet's trauma and supernatural agency rather than passive
backdrop, is sustained with real consistency, and the response moves confidently
between close textual detail and wider genre theory throughout.
The intertextual range here is a genuine strength. The candidate draws
comparisons to Dickens, Burke's theory of the Sublime, Stevenson's Jekyll and
Hyde, Radcliffe's Mysteries of Udolpho, Dickens's Bleak House, and James's Turn
of the Screw, using each reference purposefully to situate Hill's novella within a
specific Gothic tradition. The use of Burke's Sublime to explain the marshes'
combination of beauty and terror, and the idea of Kipps feeling small and
insignificant against the landscape's vastness, is a particularly sophisticated piece
of critical framing that shows genuine theoretical engagement.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response
demonstrates consistent accuracy in spelling and punctuation and deploys a
considerable and ambitious range of vocabulary and sentence structures to
achieve effective control of meaning throughout. This is a secure Level 3 AO4
performance meriting 8/8.
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Question 27
Question 27: CoramBoy 
This was the less popular of the two Coram Boy questions but produced generally
successful responses, with candidates drawing on a secure range of textual
references and exploring Aaron's character with considerable thoroughness. The
most productive approach, and the one most characteristic of stronger responses,
was to examine Aaron in comparison to other characters, particularly Alexander, Toby
and Meshak, using these relationships to illuminate different aspects of his character
and situation. His comparison with Alexander allowed candidates to explore
questions of class, inheritance and legitimacy; his bond with Toby offered material on
friendship, loyalty and the experience of marginalised children forming their own
sense of family; and the contrast with Meshak gave responses a more complex
emotional dimension, allowing candidates to consider what Gavin presents as the
relationship between vulnerability, care and belonging. Candidates who confined
themselves to describing Aaron's qualities and summarising key events in his story
produced more factual and less analytical responses that tended to remain at the
lower end of the mark range, while those who used comparison as a structuring
principle were generally able to develop more sustained and perceptive arguments
about what Aaron represents within the novel as a whole and what Gavin uses his
character to explore about identity, innocence and the society that fails to protect
him.
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AO1 + AO3 – Level 4 – 21/32
This is a developed response, soundly related to the text, and an argument that
builds a clear, focused case for Aaron's function as a connecting figure across the
novel's parallel storylines. The candidate engages with a range of ideas logically
as it explores Aaron in relation to other characters.
This response does not progress further because, although the points made are
relevant, well-evidenced, and thoroughly engaged with, they are not always
pushed to their fullest interpretive depth. A slightly more discerning and probing
exploration of why Gavin constructs these parallels, rather than focusing on
establishing that they exist, would be needed to reach the assurance and
perceptive interpretation of higher marks.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response
demonstrates consistent accuracy in spelling and punctuation and deploys a
considerable and ambitious range of vocabulary and sentence structures to
achieve effective control of meaning throughout. This is a secure Level 3 AO4
performance meriting 8/8.
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Question 28
 Question28: CoramBoy

This was the more popular Coram Boy question and, despite relatively few entries
on this text overall, it elicited some brilliant responses. The contrast between the
abusive and violent relationship between Otis and Meshak and the protective,
tender care that Meshak provides for Aaron was the most widely explored
material, and it generated some of the most thoughtful writing on this question,
with candidates generally arriving at the conclusion that Gavin presents family as
defined by love and care rather than blood relation. Alexander's abandonment of
his family and Aaron's eventual reconnection with his legitimate origins were also
central to most responses, with the moment of Mother Catbrain telling Aaron he
is and will again be a gentleman frequently cited as a turning point that
crystallises the novel's argument about identity and belonging. Better responses
used this material to develop a coherent argument about what Gavin suggests
family means and what its absence costs, exploring abandonment, substitute
care and eventual restoration as a pattern through which the novel considers
what children need and what adults owe them. Some responses were less
confident on the use of context for this question, with the historical conditions of
eighteenth century foundling care and the social attitudes towards illegitimacy
sometimes underdeveloped; candidates who did integrate this contextual
understanding effectively tended to produce the most rounded and persuasive
responses.
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AO1 + AO3 – Level 5 – 28/32
This is an assured response that demonstrates thorough engagement with
family as a structural and thematic concern across the novel, tracing it
through three distinct relationships: Meshak's traumatic relationship with his
father and surrogate fatherhood of Aaron, Alexander's complex relationship
with the Ashbrook family, and Toby's commodification within Mr Gaddarn's
household. The candidate sustains this comparative structure with genuine
purpose, using the contrast between loving and exploitative family structures
to build a coherent, personal argument about how the novel uses family, or its
absence, as a moral barometer.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response
demonstrates consistent accuracy in spelling and punctuation and deploys a
considerable and ambitious range of vocabulary and sentence structures to
achieve effective control of meaning throughout. This is a secure Level 3 AO4
performance meriting 8/8.
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Question 29
Question 29: Boys Don't Cry
Candidates were able to engage with this question and most could relate to its central
concerns, though responses were generally not as developed as those seen on other
texts in this series and the majority tended towards the middle of the mark range, with
sensitive explanation and some relevant contextual awareness but less precision in the
use of direct textual reference. The most common approach centred on Dante's personal
journey from a young man whose plans for his own future are upended by Emma's arrival
to one who gradually assumes genuine care and responsibility for his daughter, and
candidates who tracked this development across the novel with specific reference to key
moments produced the more successful responses. Melanie's abandonment of Emma
and her evasion of responsibility was frequently used as a contrast to illuminate Dante's
growth, with candidates recognising that Blackman uses the juxtaposition of these two
responses to the same situation to explore what responsibility requires and what it
costs. The interactions between Dante and Tyler were also discussed with some insight,
with stronger responses exploring how Tyler's own model of fatherhood both pressures
and ultimately guides Dante, and the exchanges between Josh and Adam were noted
by some candidates as a parallel strand through which Blackman examines different
configurations of responsibility within the family. At the higher end, candidates moved
beyond Dante to consider how taking responsibility is presented as a developmental
challenge for multiple characters, arguing that Blackman structures the novel as an
exploration of what it means to grow up under conditions of unexpected obligation.
Contextual discussion drew on teenage parenthood, societal perceptions of young
fathers and expectations of masculinity, though these references were often generic and
not always closely connected to the specific moments or language being discussed;
vague statements about societal attitudes towards teenage pregnancy substituted
in weaker responses for genuine contextual argument. There was also a tendency
to recount events rather than analyse Blackman's methods, which was the principal
limitation across the range on this question.
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AO1 + AO3 - Level 1 – 5/32
AO4 - Level 2 – 5/8
It is immediately clear that brevity has a clear and limiting effect on achievement.
The introduction suggests there would have been a focus on the question,
concerning responsibility shown by " teenage fathers", a discussion of "moral
obligation" and consideration of how "Dante was forced to mature". However, this
does not happen, so the brief introduction limits the mark awarded.
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AO1 + AO3 - Level 3 – 13/32
AO4 - Level 3 – 7/8
The answer has a clear focus on the question, looking at Dante, Tyler and Adam/
Dante.
There are three paragraphs, one on each character, with some detail from the novel
in each instance and inclusion of sound relevant context.
The response moves beyond narrative, but there is insufficient development of the
points made to go beyond the lowest mark in Level Three.
The spelling demonstrates some range and there are few errors. Punctuation lacks
variety but use of commas and full stops is consistently accurate.
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Question 30
Question 30: Boys Don't Cry
This question was approached with broadly equal confidence to Question 29 and
produced a similar profile of responses, with most candidates demonstrating a sound
knowledge of the relationship between Dante and Tyler and the ability to draw on a
range of moments from across the novel. The most commonly discussed aspect was
Tyler's initial reaction to Dante's situation, with many candidates exploring how his
disappointment reflects both his personal expectations for his son and the wider
social pressures around masculinity and respectability that Blackman uses him to
embody. The idea that Dante does not receive sufficient acknowledgement from
Tyler for the efforts and achievements he makes alongside his new responsibilities
was noted by a number of candidates and was often used productively to explore the
emotional complexity of their dynamic and what Blackman suggests about the
difficulties fathers and sons have in expressing care and pride. Emma's role in
gradually bringing Dante and Tyler closer together was a popular focus, with
candidates recognising that the baby functions not only as the source of initial
tension but ultimately as the catalyst for a more honest and mature relationship
between father and son. Candidates frequently referenced the concept of toxic
masculinity when discussing Tyler, and while this framing was sometimes
illuminating it was also at times applied too broadly, producing generalised
commentary about male behaviour that was not always anchored in the specific
ways through which Blackman presents the relationship. The parallel between Dante
and Tyler and the interactions between Josh and Adam also featured in a number of
responses as a way of exploring how different models of masculinity and familial
responsibility are placed in dialogue across the novel. As with Question 29, responses
on this text tended to make more indirect reference to events than precise
quotational analysis, and contextual discussion, though present, was often vague and
insufficiently integrated. There were, however, some excellent responses at the
higher end that demonstrated a genuinely sophisticated understanding of what
Blackman uses this father-son relationship to explore.
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AO1 + AO3 – Level 4 – 23/32
This is a developed response with a thorough personal engagement with the
relationship between Dante and Tyler, fully related to the text. The candidate
constructs a clear, sustained argument: that the novel critiques toxic masculinity
and the harmful expectation that men suppress emotion, tracing this through
the slow, realistic development of the father-son relationship from fracture to
reconciliation. This argument is consistently maintained across the response, and
the candidate shows genuine understanding of how Blackman structures this
development gradually rather than through sudden change.
AO4 – Level 3 – 8/8
In the context of the level of demand of this question, this response
demonstrates consistent accuracy in spelling and punctuation and deploys a
considerable and ambitious range of vocabulary and sentence structures to
achieve effective control of meaning throughout. This is a secure Level 3 AO4
performance meriting 8/8.
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Paper Summary
 Basedontheirperformance on this paper, centres are offered the following advice:

•Please remind candidates to write their responses in the correct area of the
answer booklet. Space is provided for each part. It does not matter which order
questions are attempted, but the responses should be in the correct answer
space.•Candidates should avoid using extra paper. Ample space is provided in the answer 

booklet to cater for those with larger handwriting.

Section A – Shakespeare:
•For Part (a) of the question, candidates must explore the language, form and
structure of the extract. Candidates should only refer to the extract in this part of
the question.

•Context is not assessed in Part (a).
•For Part (b), candidates should draw on their knowledge of the text that they have
studied and give examples from elsewhere in the play. The extract should not be used
in this part of the question.

•When responding to Part (b), it is the candidate’s opportunity to prove to the
examiner their knowledge of the play. They should explore specific areas in detail or 

cover a range of examples. Remember, context is assessed in this part of the paper.
•For P art (b), examples can be particular references to other parts of the play such as 

events, actions, character and so on, that are relevant to the question.
•Candidates can paraphrase quotations from memory. Exact quotations are not 

mandatory, particularly as this is a closed book examination.
•The Assessment Objective assesses the candidate’s knowledge of the texts (AO1) 

and not language, form and structure.
•For Part (b), candidates are assessed on the context and need to show their 

understanding of the relationship between the text and context.
•Centres should remind themselves and candidates of where the Assessment 

Objectives are assessed.

Section B – Play and Novel:
•Candidates should draw on their knowledge of the theme or characters from across 

the play or novel.
•Areas explored can be particular events, actions, characters and so on, that are 

relevant to the question.
•For Section B of the paper, candidates are assessed on the context and are required 

to show their understanding of the relationship between the text and context,
including a consideration of the writer's intention.

•Candidates can paraphrase quotations from memory, but exact quotations are not 
mandatory, particularly as this is a closed book examination.

•The Assessment Objective assesses the candidate’s knowledge of the texts (AO1) 
and not language, form and structure.
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Grade boundaries
 Gradeboundariesforthis,and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/
grade-boundaries.html
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	Introduction
	The GCSE(9-1) English Literature examination (1ET01) consists of two sections and lasts
	for 1 hour and 45 minutes, with the recommended split of 55 minutes for Section A and 50 minutes for Section B.
	The questions require the candidates to show that they have completed a detailed study of two texts.
	The total number of marks available is 80.
	The paper is assessed across AO1, 2, 3 and 4:
	AO1: Read, understand and respond to texts.
	Students should be able to:
	•maintain a critical style and develop an informed personal response •u
	se
	textual
	references,
	including
	quotations,
	to
	support
	interpretations.
	and
	illustrate
	AO2: Analyse the language, form and structure used by a writer to create meanings and effects, using relevant subject terminology where appropriate.
	AO3: Show understanding of the relationships between texts and the contexts in which they were written.
	AO4: Use a range of vocabulary and sentence structures for clarity, purpose and effect, with accurate spelling and punctuation.
	Section A
	One text from a choice of six Shakespeare plays from which the candidate must complete two parts of the question. The maximum marks for the question are:
	Part (a) - 20 marks for AO2.
	Part (b) - 20 marks for AO1 (15 marks) and AO3 (5 marks).
	Total for Section A is 40 marks.

	Text choices:
	Macbeth
	The Tempest
	Romeo and Juliet
	Much Ado About Nothing
	Twelfth Night
	The Merchant of Venice
	Macbeth was again the most popular text for Section A, with over 29,000 responses. The second most popular choice was Romeo and Juliet with just over 10,000 responses. Fewer candidates chose The Tempest, Much Ado About Nothing, The Merchant of Venice and studied Twelfth Night.

	Section B
	One text from Post-1914 British Literature. Candidates have a choice from six play texts or six prose texts and have to answer one question from a choice of two for each text.
	The maximum marks for the question are
	40 for AO1 (16 marks) and AO3 (16 marks) making a total mark out of 32.

	There is also a mark out for 8 for AO4.

	British Play
	An Inspector Calls: J B Priestley
	Hobson's Choice: Harold Brighouse
	Blood Brothers: Willy Russell
	Journey's End: R C Sherriff
	The Empress: Tanika Gupta
	Refugee Boy: Benjamin Zephaniah (adapted for the stage by Lemn Sissay)

	British Novel
	Animal Farm: George Orwell
	Lord of the Flies: William Golding
	Anita and Me: Meera Syal
	The Woman in Black: Susan Hill
	Coram Boy: Jamila Gavin
	Boys Don’t Cry: Malorie Blackman
	The most popular choice of text for Section B was An Inspector Calls with approximately 22,000 responses for Q7 and just over 3,000 for Q8.
	Within the Novel section, Boys Don't Cry was the most popular with a little over 2,200 responses across both questions.

	Principal Examiner Comment
	This has been a very successful series. There were no errors on the examination paper and no erratum notices issued. On the whole, candidates have responded to the tasks exceptionally well and the full range of marks has been awarded for all questions.

	Section A
	In Part (a) questions, candidates sometimes lacked a clear focus on language, form and structure with responses sometimes becoming a little narrative. Although this has been highlighted in previous examiner reports, several candidates included contextual points (AO3) in Part (a), which is not assessed. Candidates should simply demonstrate their understanding of the language, form and structure within the extract in relation to the question. Responses that did well often covered three or more areas from across the whole of their chosen extract. Responses placed in higher levels tended to:
	•focus on the question
	•identify a wide variety of language and structural techniques used by the playwright,
	which were correctly identified, supported with evidence and developed in relation to the question
	•examined patterns of language and / or structure in the extract rather than repeating
	themselves
	•use accurate and appropriate terminology
	•explain examples in some detail and consider the effect on the reader,
	demonstrating an assured or perceptive understanding of the extract and the techniques used to present the character/s.
	Part (b) responses that did well demonstrated:

	notable misconceptions about the sequence and agency of murders in the play, including confusion over who kills whom. Several candidates appeared to have prepared material on guilt and applied it to this question in a way that shifted the focus away from murder itself. Timing appeared to be a factor for some, with Part (b) answers noticeably shorter and less developed than Part (a).
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	Part (a) – Level 2 – 5/20
	Although short, the response does consider a number of points and has relevant supporting quotations with appropriate and correct subject terminology. There is a relevant personal style and the response does show some level of understanding. There is limited development of explanation.
	Part (b) – Level 3 – 9/20
	There is evidence of a relevant critical style and personal response. There is engagement with the focus of the question and the points made are appropriate and from across the text. Comments, although undeveloped, are appropriate and demonstrate sound understanding of the text. Links to context are relevant to the focus of the question.
	Discussing a range of evidence from the extract will help many lower ability students gain some extra marks.
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	Part (a) – Level 3 – 11/20
	The response demonstrates a sound understanding of language features and links them to effect on the reader, which is characteristic of Level 3. The candidate identifies relevant techniques (e.g. short declarative sentence, sibilance) and attempts to connect each to meaning and audience response.
	However, the analysis does not consistently move beyond the technique itself to develop the point, often demonstrating understanding but not analysis. The comment on sibilance, for instance, asserts that it portrays Lady Macbeth as “insane” as “Ducan’s blood does not seem to shake or molest her” which makes her both “ruthless and petrified”.
	Part (b) – Level 3 – 11/20
	On par with part a, the response shows a relevant personal response and makes focused points about the importance of murder in the play, which places it comfortably within Level 3. The candidate selects two relevant moments, the murder of Macduff's family and the killing of Banquo, and offers sound interpretation of both. Many comments show a sound understanding, for example, the point about Banquo representing “goodness and innocence” and the extinguishing of light.
	Context is present and relevant: the reference to King James I's Daemonologie is accurate and demonstrates awareness of the Jacobean interest in the supernatural. However, contextual material is not always fully integrated, often mentioned rather than used to deepen interpretation. References to the text are relevant and focused on the question. The critical style is present but not yet consistently sustained, and some points trail off without full development.
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	Part (a) – Level 3 – 12/20
	The response understands some relevant aspects of Lady Macbeth’s character as presented in the extract and provides supporting evidence through a range of language features.
	Lady M is ‘manipulative’, lacking ‘remorse’, is ‘devilish’ and ‘arrogant’. Some of these points are repeated without being developed. There is consideration of how the language features affect the reader’s response to her.
	Relevant subject terminology is used throughout, e.g. ‘adjective’, ‘repetition’, ‘exclamative’, ‘imperative’.
	Part (b) – Level 3 – 11/20
	The response focuses on Duncan’s murder whilst referring to other parts of the play. There is consideration of the effects of the murder on the Macbeths, particularly the guilt and ‘emotional unease’ that they feel.
	References to the text are used in support, though few are examined in any detail, and there is mention of Shakespeare’s ‘message’ that murder has consequences, which demonstrates an appropriate critical style. Treatment of context is rather cursory.
	Part (a) – Level 4 – 15/20
	This is a focused and detailed response that sustains analysis of language and structure with consistent purposefulness. The candidate identifies a range of relevant features (short sentences, imperatives, caesura, and the contrast between Lady Macbeth's outward coldness and her later psychological collapse) and in each case attempts to link the technique to its effect on the audience rather than simply naming it. Terminology is used accurately and with purpose throughout.
	Part (b) – Level 5 – 18/20
	This is an assured and wide-ranging response demonstrating a high level of engagement with the text and its contexts. The candidate pursues a sustained critical argument that each successive murder both deepens Macbeth's corruption and intensifies the guilt and paranoia that ultimately destroy him and maintains this thread with genuine critical maturity across a well-structured essay. The personal voice is consistent and confident throughout, with the candidate willing to make interpretive judgements and support them fully from the text.
	Textual references are discerning and well-integrated. Contextual knowledge is excellent and consistently woven into the argument rather than applied as a separate layer. The response falls just short of the very top of Level 5
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	Part (a) – Level 5 – 17/20
	Highly focused on the AO2. Quotations are appropriate and explored in depth and detail. The analysis is highly evaluative and despite appearing to be formulaic and formatted it matches all the requirements for a L5 response. It shows and assured and evaluative exploration of language, However, it does not reach the top of L5 as it does not is not equally matched in it's evaluation of form and structure.
	Part (b) – Level 5 – 18/20
	A wide range of interesting and perceptive points. There are some more abstract points which are considered and demonstrate a highly critical exploration of the text. The context is relevant and is integrated into the response. The senior examining team particularly focused on the personalised exploration of the murder of trust which cemented it into the L5.
	Question 2
	Question2: The Tempest
	The extract was taken from Act 3 Scene 2, lines 85 to 115.
	For Part (a) candidates were asked to explore how Shakespeare presents Caliban, whilst Part (b) required candidates to explain the importance of persuasion elsewhere in the play.

	Part (a)
	This question was attempted by a smaller proportion of candidates than the other questions in Section A, as is typical for The Tempest. Most candidates identified relevant quotations and commented on Caliban's violent intentions, with "burn but his books" and his instructions to "batter his skull" or "cut his wezand" appearing frequently. Better responses began to explore what Caliban's focus on the books reveals about where Prospero's power truly lies, demonstrating that Caliban understands Prospero's authority more clearly than his chosen allies do. The strongest responses also engaged with the tonal complexity of the scene, noting the dark comedy alongside the menace, and considered how Ariel's unseen presence frames the conspiracy as subject to Prospero's control. Weaker responses tended to describe Caliban's feelings without grounding observations in the language of the extract, and a number presented him as straightforwardly villainous without recognising the more complex picture Shakespeare offers. Some responses included extended contextual discussion of colonialism that displaced close reading, which cannot be credited in this question.

	Part (b)
	Candidates engaged with reasonable confidence on the theme of persuasion. The most frequently discussed examples were Prospero's orchestration of Ferdinand and Miranda's courtship and his use of Ariel over the court party, with many exploring how Prospero operates through illusion and spectacle rather than direct command. The strongest responses also examined the tension in Prospero's relationship with Ariel and a smaller number engaged perceptively with the epilogue as a reflection on the nature of persuasion itself. Weaker responses treated persuasion as a neutral plot mechanism, narrating events without developing an argument, or confined themselves to a single area of the play. Some candidates interpreted the theme too narrowly as synonymous with deception, missing the wider range of means by which characters seek to influence one another.
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	Part (a) – Level 4 – 16/20
	This is a focused and detailed response in which analysis of language is sustained throughout. The candidate's treatment of "sot" is a strong point: the recognition that Caliban applies the insult to both himself and Prospero shows genuine interpretive skill, and the further observation that Caliban regards himself as "humanlike”, which the candidate identifies as ironic given his own appearance, demonstrates a developed, evaluative reading rather than simple identification. The analysis of "rootedly" as conveying the depth and permanence of Caliban's hatred is accurate and purposefully used to support the wider point about his resentment.
	The candidate also tracks Caliban's character across the extract effectively, showing how his hatred of Prospero, his attraction to Miranda, and his eager submission to Stephano combine to reveal his fundamentally "impressionable nature." This demonstrates thorough engagement with the text and a developed personal response to Caliban as a character shaped by enslavement and craving for an owner of his own choosing.
	The response does not move into Level 5 because the analysis of form and structure remains secondary to language analysis throughout, rather than being evaluated in genuine interrelationship with it.

	Part (b) – Level 4 – 16/20
	This is a developed response showing thorough engagement with the theme of persuasion across the play, supported by well-chosen references to the text. The candidate identifies three distinct and relevant instances of persuasion: Miranda urging Prospero to calm the storm, Ariel reminding Prospero of past service, and Prospero justifying his actions to Miranda, and in each case offers a developed interpretation. The point that Prospero "was not only persuading her but also himself," suggesting an attempt at self-justification, is a particularly perceptive piece of interpretation that shows critical maturity.
	Context is sustained and relevant throughout. The reference to Jacobean fascination with magic and witchcraft is well-placed alongside Ariel's enslavement, and the final point about the divine right of kings, linked to Prospero's description of his followers as "creatures," shows detailed awareness of how Prospero's sense of hierarchical entitlement connects to his historical and political context.
	The response does not reach Level 5 because, while the personal response is genuine and the points are well-supported, the essay does not consistently demonstrate the discernment and assurance required at the top level.

	Question 3
	Question3: Romeo and Juliet
	The extract was taken from Act 2 Scene 4, lines 147 to 176.
	For Part (a) candidates were asked to explore how Shakespeare presents the Nurse, whilst Part (b) required candidates to explain the importance of secrets elsewhere in the play.

	Part (a)
	This question proved accessible across the ability range and candidates generally demonstrated a solid understanding of the Nurse's character, recognising her as caring, protective and loyal to Juliet. The most commonly selected material centred on her warning to Romeo not to lead Juliet "into a fool's paradise," which many used to explore her protective instincts. Stronger responses analysed her informal language, repetition and comic qualities alongside her genuine concern for Juliet's wellbeing. A notable weakness across responses was that relatively few candidates engaged with the Nurse's humour, with many describing her as simply "funny" or "talkative" without grounding those observations in Shakespeare's specific methods. Some responses relied too heavily on general character knowledge rather than the extract itself, and accurate use of subject terminology to identify and analyse language and structural devices was less successful overall, with many candidates either struggling to identify techniques or not recognising that AO2 analysis was expected here.

	Part (b)
	Candidates generally engaged with the theme of secrecy with reasonable confidence. The secret marriage and the concealment of the relationship from both families featured prominently across responses, with many also discussing Friar Lawrence's plans, Juliet's fake death and Romeo's banishment. Better responses explored how secrecy isolates characters and prevents honest communication, contributing directly to the tragic ending, and contextual references to family honour, patriarchal expectations and the consequences of forbidden relationships in Elizabethan society were often secure. However, moving beyond a narrative approach proved difficult for some candidates. Many identified examples of secrecy chronologically without explaining their significance or effects. Candidates were notably less confident integrating historical context here than on Question 1b. A small number focused too heavily on the extract rather than addressing examples from elsewhere in the play as required. The most successful responses achieved a genuinely critical style and considered how dramatic irony, the audience's awareness of secrets the characters do not share, creates sustained tension throughout the play.
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	Part (a) – Level 3 – 11/20
	The candidate focuses on the task in the opening paragraph and the first section uses a relevant quotation and subject terminology ("'the word ‘truly’”) with some explanation of meaning and effect. There are a range of points made about the Nurse- she is trustworthy, polite, may see the feud as pointless etc- with relevant references used to support these. The second page focuses more on Juliet than the Nurse but there is a clear sense of how the Nurse’s words/ actions show us something about Juliet’s character and references are from the extract and relevant to the task. Overall, there is sufficient evidence of understanding of a range of techniques placing ths securely in Level 3: 11 marks.
	Part (b) – Level 3 – 9/20
	The candidate focuses on the task in the opening paragraph and then there is some attempt to link the idea of “star-crossed lovers” with secrets. Whilst this isn’t wholly secure, the ideas are relevant to the task and go outside of the extract. The fundamental point- that the nature of the feud means Romeo and Juliet’s love needs to remain a secret- is a valid one. The consideration of both the Nurse’s and Friar Lawrence’s roles in keeping the relationship secret is also valid. It is rather repetitive but moves out of purely narrative hence a Level 2 mark of 9.
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	Part (a) – Level 4 – 15/20
	The response consists of three paragraphs, each of which analyses aspects of the nurse’s character. ‘Overprotective’, ‘straightforward’ and ‘determined’ in para 1; ‘trustworthy’ and ‘joyful’ in para 2; susceptible to ‘temptation’ and ‘greedy’ in para 3. Each of these aspects is supported by textual evidence and relevant subject terminology is used when doing this: ‘commanding tone’ and ‘adjectives’ in para 1; ‘repetition’, ‘exclamation’ and ‘hyperbole’ in para 2; ‘short sentences’ and ‘hyperbole’ in para 3.
	Each paragraph concludes by commenting on possible audience reactions (effects on reader) and this is a secure level 4 response.
	Part (b) – Level 4 – 15/20
	This is a consistent and developed argument on the subject of secrets. Initially, secrets are seen as ‘hiding love’ which is ‘ultimately forbidden’. Textual evidence is provided to support this idea and contextual points about defying the hierarchy are woven in to develop it further. Personal response is clear when Juliet is criticised for ‘ignorance’ and lack of ‘logical thinking’.
	Friar Lawrence is used to show how this ‘immature thinking without reason’ leads to inevitable tragedy. References to audience response are intended to provide some context.
	Romeo is also criticised, in para 3, for refusing ‘to come to terms’ with the decisions that ultimately lead to the lovers’ destruction: ‘their death is the only way their secret is exposed’.
	This is a developed personal response which makes effective points.
	Question 4
	Question 4:MuchAdo About Nothing
	The extract was taken from Act 4 Scene 1, lines 109 to 139.
	For Part (a) candidates were asked to explore how Shakespeare presents the character of Leonato, whilst Part (b) required candidates to explain the importance of anger elsewhere in the play.

	Part (a)
	Candidates generally engaged with Leonato's character in detail, with most exploring the significance of honour and a woman's sexual reputation in the context of the extract. The most commonly selected material centred on his extreme rejection of Hero ("Death is the fairest cover for her shame") and his image of Hero as ("fallen / Into a pit of ink") and these quotations were often used to comment on the depth of his public humiliation and his willingness to prioritise family honour over his daughter's life. Stronger responses recognised that Shakespeare presents Leonato not as simply cruel but as a product of a society in which a daughter's conduct reflects directly on her father's status, and the most perceptive candidates considered how his language of contamination and disgrace reveals the equation of female virtue with family honour. Beatrice's contrasting response within the scene was noted by a number of candidates as a productive point of comparison that sharpened the characterisation of Leonato. Weaker responses described his anger without grounding their observations in the specific methods Shakespeare employs: there was a tendency to paraphrase what Leonato says rather than analyse how his language constructs him, and some candidates introduced contextual material despite this not being necessary.

	Part (b)
	Candidates who performed well on this question demonstrated an understanding of how anger functions differently for different characters across the play and structured their responses thematically rather than moving chronologically through events. Don John's cold, purposeful anger was frequently discussed alongside Leonato's more explosive grief-fuelled rage, with the more perceptive responses using the canker and rose image associated with Don John to explore how Shakespeare presents illegitimacy and resentment as the motivating force behind his manipulation. Claudio's public expression of anger at the altar and particularly the "rotten orange" image was a popular example and was often handled with some analytical confidence. The best responses also considered Benedick's anger on Beatrice's behalf as a marker of his transformed character, and a smaller number explored how Leonato's anger eventually redirects itself towards Claudio and Don Pedro in Act 5, arguing that Shakespeare uses anger to drive both the play's near-tragedy and its resolution. Less successful responses listed examples of anger from the beginning, middle and end of the play in sequence without developing an argument about why anger matters to the play's concerns or what Shakespeare uses it to explore. Contextual engagement was variable, with stronger candidates linking the culture of honour and public reputation to the Elizabethan social code that makes Leonato's rage intelligible if extreme, while weaker responses mentioned context in passing without integration.
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	Part (a) – Level 5 – 17/20
	This is a cohesive evaluation built around a clear, sustained interpretive thread: the idea of Leonato as a controlled figure whose composure cracks and ultimately collapses across the extract. This is a genuinely sophisticated structural reading, as the candidate is not simply identifying isolated techniques but tracing an arc of control-to-collapse through the verse form, the volume of Leonato's speech, and his syntax. The analysis of "fairest" as suggesting Leonato has found peace through Hero's punishment is a mature and slightly uncomfortable reading that shows real engagement with the darker implications of the text, and the treatment of repeated "mine" as reflecting how Hero's actions damage Leonato's own reputation is precise and well-evidenced.
	The closing analysis of "fallen into a pit of ink" is particularly effective, creating a cohesive link between language, character, and the governing argument of the response.

	Part (b) – Level 5 – 18/20
	This is an assured response with a genuinely original organising idea: that Shakespeare presents anger not as a fixed state but as something that can be examined, transferred, and ultimately resolved by the play's end. Tracking anger from Don John's bitter self-acceptance, through Claudio and Pedro's transferred fury at Hero, to its eventual dissolution in Benedick's transformation, shows a mature, whole-text understanding of theme as something that develops dynamically rather than simply recurring.
	The treatment of Don John is well-contextualised: the candidate's understanding of Elizabethan attitudes toward illegitimacy, and the way this is used to explain why Don John leans into villainy as an identity rather than fighting against it, is a genuinely perceptive reading of his psychology. The selection of "muzzle" and "canker in a hedge" is apt, and the candidate avoids simply listing quotations by using them to build a coherent account of Don John's self-conception. The final section on Benedick is well-chosen and used to demonstrate genuine character development, and the explanation of cuckoldry anxiety is accurate and relevantly applied.

	Question 5
	Question5: Twelfth Night
	The extract was taken from Act 3 Scene 1, lines 109 to 145.
	For Part (a) candidates were asked to explore how Shakespeare presents Olivia, whilst Part (b) required candidates to explain the importance of deception elsewhere in the play.

	Part (a)
	This question was well received and candidates generally used the extract to good effect, with many engaging purposefully across the whole passage rather than concentrating on a narrow portion of it. The most successful responses explored the way Olivia's behaviour in this scene is both emotionally unguarded and socially transgressive. Her willingness to speak openly of her feelings to someone she believes to be a young man of lower status offered productive material for comment on gender, power and vulnerability. Stronger candidates analysed the compression of her exchanges with Viola, noting how Shakespeare uses the rapid, witty quality of their dialogue to present Olivia as quick-witted even in a moment of exposure, and the most perceptive responses considered the dramatic irony created by Viola's closing admission "I am not what I am," which allowed Olivia's directness to be read against a backdrop of concealment the audience but not she can perceive. Her image of herself. Weaker responses described Olivia as simply lovesick or forward without grounding these impressions in Shakespeare's specific language choices, and some introduced contextual material about Elizabethan gender expectations that displaced close reading.

	Part (b)
	This question proved fully accessible and candidates covered a wide range of deception across the play. The gulling of Malvolio dominated responses at most ability levels, and this was often handled with genuine engagement. Many candidates showed sympathy for Malvolio's treatment and some explored the cruelty that underpins what the play presents as comedy, with one notable response raising the possibility that his confinement and its effects might be read as a comment on mental suffering. Stronger responses moved beyond Malvolio to consider how Viola's sustained disguise as Cesario functions as the structural engine of the play's deceptions, driving both the comic and the more unsettling elements of the plot, and the most accomplished essays examined how Shakespeare uses deception not only for comic effect but to expose the self-deception of characters like Orsino, whose romantic persona is shown to be a performance as much as Viola's costume. Some candidates also explored the confusion surrounding Sebastian and the deceptions practised by Feste across the play. Less successful responses catalogued examples of deception without developing an argument about why deception matters to the play's concerns or what Shakespeare invites the audience to conclude about it.

	Part (a) – Level 3 – 12/20
	This response shows an understanding of a range of language features and links these to their effect on the reader, which secures it within Level 3. The candidate identifies the personification and movement verb in "chase," correctly connecting the hunting connotation to Olivia's desperation, and develops this further by noting the zoomorphic contrast between "lion" and "wolf" as illustrating the difference between Viola/Cesario and Orsino. This comparative point shows a reasonable grasp of how Shakespeare uses imagery to differentiate characters rather than simply describing one figure in isolation.

	The analysis of short, broken-up speech ("That's a degree to love") as conveying hesitancy and the analysis of repeated commas as reflecting Olivia's reluctance to fully expose her feelings are both relevant and appropriately linked to effect, though they remain fairly brief. The point about the shift in Olivia's tone shows some understanding of how Shakespeare tracks psychological change through dialogue, and the treatment of personified "the clock" is a reasonable, if underdeveloped, attempt to explore how Olivia displaces responsibility for her feelings.

	Part (b) – Level 3 – 12/20
	This response shows a relevant personal response, soundly related to the text, and an appropriate critical style with sound interpretation, placing it within Level 3. The candidate identifies Malvolio's self-deception as a central concern and supports this with a well-chosen quotation, using the repetition of "great" to argue that Malvolio is convinced of his own superiority. This is a sound, focused point that is reasonably well developed, and the link to Elizabethan anxieties about social mobility is relevant and appropriately applied as context.
	The treatment of Sir Toby and Maria's trick is also relevant, with the candidate correctly identifying the premeditated nature of the "yellow stockings" deception and using this to extend the argument about Puritan mockery. The closing point about the title "Twelfth Night" representing "a celebration of deceit and excess" is a nice interpretive touch that shows some ability to think about the play's themes at a wider level.
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	See above.
	Question 6
	Question6: The Merchant of Venice
	The extract was taken from Act 4 Scene 1, lines 297 to 330.
	For Part (a) candidates were asked to explore how Shakespeare presents Portia in this extract, whilst Part (b) required candidates to explain the importance of punishment elsewhere in the play.

	Part (a)
	The extract offered candidates numerous opportunities for quotation and textual engagement, and responses were generally written at length with confident knowledge of the scene. Most candidates identified Portia as professional, intelligent and strategically formidable, with many commenting on the controlled nature of her approach: appearing to rule in Shylock's favour before the precise, devastating reversal that "this bond doth give thee here no jot of blood". Stronger responses analysed the theatrical architecture of this moment: the way Shakespeare allows Shylock's triumphant repetitions of "most learned judge" to ring out before the trap is sprung, so that the audience's understanding of Portia's authority is built through dramatic irony as much as direct statement. There was a tendency in weaker responses to describe Portia in simple terms such as clever, sneaky, cruel without grounding those characterisations in close analysis of Shakespeare's language and dramatic methods, and some candidates introduced contextual material that displaced rather than supported engagement with the extract itself.

	Part (b)
	The most common approach was to focus on the punishment of Shylock, and while this was clearly central and appropriate, a significant number of candidates confined their contextual discussion almost exclusively to antisemitism, producing references that were repetitive and insufficiently integrated into literary argument. Stronger responses moved beyond this to consider punishment as operating on multiple levels within the play: the bond itself as a structure of punishment for perceived prior wrongs; the forced conversion as a form of punishment more severe than the financial penalties; and, most perceptively, the way in which Portia herself, constrained by her father's casket test, might be understood as a figure who has experienced the punishing effects of patriarchal authority. A small number of stronger candidates demonstrated a sophisticated understanding of the play as a Problem Play, using that critical framework to argue that punishment in the text is never straightforwardly just, that the comedy's resolution depends on a punishment of Shylock that the play's own internal logic renders uncomfortable. Weaker responses made sweeping statements about Shakespeare's personal beliefs on antisemitism, which lacked nuance, and there was a more restricted use of quotation in part (b) than in part (a), with candidates relying more heavily on reference to moments in the play than on direct textual evidence, though this if, of course, still creditable.
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	Part (a) – Level 4 – 14/20
	This is a focused and largely sustained response that analyses language and structure with clear attention to effect. The candidate makes effective use of close reading: the identification of Shylock's repeated exclamatory praise (“Most rightful judge!” and “Most learned judge!”) is well-chosen, and the analysis of the exclamation marks alongside the superlatives as conveying genuine admiration is precise and developed. The observation about dramatic irony created by the structural shift between Shylock believing he has won and Portia's revelation about the blood clause is particularly strong, showing an ability to think beyond individual word choices to consider how Shakespeare constructs character across the scene. Overall, the response is focused and detailed with accurate and appropriate terminology.
	Part (b) – Level 5 – 18/20
	This is an assured and wide-ranging response that demonstrates a high level of engagement with the text and its contexts. The candidate pursues a sustained critical argument that Shakespeare uses punishment to expose both systemic antisemitism and Christian hypocrisy and maintains this thread convincingly throughout. The selection of evidence is discerning: the Duke framing Shylock's financial punishment as an act of mercy with Antonio simultaneously voicing satisfaction that Shylock will witness his death before poverty takes hold is particularly perceptive.
	The contextual understanding is excellent and consistently integrated rather than bolted on. The references to forced conversion, Elizabethan attitudes toward Jews, and the theological roots of antisemitism (Christians blaming Jews for the death of Jesus) are all accurate and meaningfully linked to the text. The reading of Shylock's “You take my life / When you do take the means by which I live” as a justified protest that exposes Christian deceit is mature and well-argued.
	This is a confident, perceptive response with genuine critical maturity.
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	Part (a) – Level 3 – 10/20
	After the crossing out, the candidate gets going and follows a PEA-type formula. There are a number of points made about Portia- unmerciful, knowledgeable- and understanding is evident. A range of points are supported with relevant references and there is some explanation of effect on the reader (“This makes the reader feel…” etc). Some accurate terminology is used.
	Part (b) – Level 2 – 7/20
	This is a less secure and less clear response eg the section on Bassanio and the ring. There are some valid points but they are not consistent or applied securely. There is no reference to relevant context; 1 bullet point in each Level is given to context thus, as this is missing, this is placed 1 mark below the top of Level 2: 7 marks.
	Question 7
	Question 7:An Inspector Calls
	This was the less popular of the two An Inspector Calls questions and attracted a narrower field of responses, though those who chose it generally demonstrated good knowledge of the character. The most common approach focused on Gerald as a womaniser and an embodiment of upper-class entitlement, and candidates who took this line were often well prepared with relevant evidence. The most frequently discussed moments included his relationship with Eva/Daisy, his claim to have "saved" her and the contrasting reading of that claim as exploitation of a vulnerable woman, and his behaviour at the end of the play where his relief at discovering the Inspector may not have been real signals his desire to evade responsibility. Stronger responses explored the tension between Gerald's public self-presentation and the way the play gradually exposes the gap between that self-perception and his actual conduct, noting how he becomes gradually more unlikeable across the play rather than undergoing any meaningful moral change. The most perceptive candidates considered Gerald alongside Eric as a point of comparison, observing that while Eric's behaviour might initially seem more damaging, Priestley invites the audience to recognise that Gerald shares Eric's abuse of power while retaining the composure and social confidence that allows him to escape moral censure more successfully. Quotations such as "we're respectable citizens not criminals," his description of Eva as "fresh" and his predatory "installing" of her in rooms were selected by the most analytical responses and handled with some precision. A recurring weakness was confusion between Gerald and Eric, with some candidates incorrectly attributing Eric's actions, including the pregnancy, to Gerald. Less successful responses catalogued what Gerald did across the play without developing an argument about what Priestley uses him to represent or why his particular brand of unacknowledged guilt matters to the play's central argument.
	In terms of AO4, most candidates demonstrated generally secure spelling and punctuation, with vocabulary appropriate to the task. Some responses showed inconsistency in maintaining formal register, and a small number of candidates used overly convoluted phrasing that obscured rather than strengthened their argument.
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	AO1 + AO3 - Level 2 – 10/32
	AO4 - Level 3 – 6/8
	The response is fairly short and is largely narrative, but there is evidence of some critical style and some personal response. The candidate considers a number of relevant points with some textual reference. Some of these and references to the text are not always secure and focused on the points being made. The comments are not developed. There are some errors with capital letters and sentencing but spelling is mostly accurate and shows some control to create meaning.
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	AO1 + AO3 - Level 4 – 24/32
	This response demonstrates a developed personal response and genuine engagement with Priestley's presentation of Gerald Croft as a vehicle for critiquing capitalist and patriarchal ideology. The candidate maintains a clear and consistent critical argument throughout and this thread gives the response a sense of sustained direction that is characteristic of Level 4.
	The selection of textual references is largely well-chosen. The observation that Gerald's engagement to Sheila reflects capitalist self-interest rather than genuine affection, supported by the rivalry between Birling and Croft, is similarly well- integrated and shows thorough engagement with the text.
	Contextual understanding is sustained and goes beyond relevant. The reference to 1912 patriarchal structures, the role of parents in passing down ideology, and the positioning of women as subordinate is handled with reasonable depth. The point about Gerald's behaviour at the Palace Bar and the comparison with Alderman Meggarty is perceptive, showing awareness of how Priestley uses Gerald to expose the hypocrisy of respectability. The observation that Gerald “acts as knight in shining armour” but is ultimately no different from Meggarty demonstrates well-developed interpretation. The concluding reference to Priestley's socialist purpose and the cyclical ending shows genuine understanding of the play's didactic intent and its post-war context.
	AO4 - Level 3 – 6/8
	In the context of the level of demand of this question (a sustained analytical essay on a whole text requiring deployment of critical and contextual vocabulary) this response demonstrates a consistently ambitious range of vocabulary and sentence structures. Terms such as “capitalist ideology”, “patriarchal systems”, “proletariat” and “individualism” are deployed with reasonable confidence and purpose. Despite occasional errors, the response sustains meaning effectively throughout.
	While there are surface-level inaccuracies (e.g. some capitalisation inconsistencies and minor spelling slips), these do not hinder meaning at any point. Given that the mark scheme requires examiners to assess accuracy in the context of the level of demand, the sophistication of vocabulary being attempted here, and the consistent clarity of meaning despite those errors, places this at Level 3.
	Question 8
	Question8: AnInspector Calls
	This was by far the more popular of the two An Inspector Calls questions and was broadly accessible across the ability range. Most candidates demonstrated secure knowledge of the play and engaged confidently with the theme, with social class and gender emerging as the dominant lenses through which inequality was explored. The quotations most frequently selected were "girls of that class," "lower costs, higher prices," "they're not cheap labour, they're people" and "millions and millions of Eva Smiths," and the best responses integrated these with precision rather than subjecting individual phrases to extended analysis in isolation. A number of candidates spent considerable time on the dash in "they're not cheap labour – they're people" without identifying the speaker or explaining why the attribution matters. Stronger responses organised their material thematically rather than moving through characters one by one, grouping Gerald and Eric together as examples of male sexual exploitation across class lines, or treating the generational divide as itself a form of social inequality in how characters respond to the Inspector's challenge. The most successful essays demonstrated a clear understanding of Priestley's dramatic and political intentions and considered how stagecraft such as the shifting lighting, the Inspector's function as moral interrogator, the contrast between the warmth of the Birlings' dining room and the conditions of Eva's life, served his socialist argument. A smaller number of candidates also made interesting observations about the Beveridge Report, the lack of a welfare state and the significance of golf as a marker of the class hierarchy the Inspector refuses to observe. Less successful responses drifted from the question focus into social responsibility more broadly, or gave disproportionate attention to the Titanic and Sheila's jealousy over the dress without connecting these clearly to the significance of social inequality. There was also a tendency at the lower end to recount events character by character rather than building an argument. Some centres appear to have encouraged the use of ambitious critical vocabulary with phrases such as "melancholic microcosm" and "alchemy of change" appeared with some frequency, which in stronger responses carried their weight but in mid-to-lower ability scripts served to obscure rather than illuminate. Some candidates continue to make reference to scenes from the recent BBC adaptation of the text, including quoting things that Eva says in this adaptation that do not appear in the original text.
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	AO1 + AO3 - Level 3 – 16/32
	AO4 - Level 3 – 6/8
	This is a secure level 3 response which offers sound comment on relevant context. There is a broadly narrative approach in dealing with three members of the Birling family and their impact on Eva but this does not detract from the response’s ability to present a sound interpretation.
	Mr and Mrs Birling and Sheila are all shown to exhibit capitalist traits which value ‘wealth, reputation and status’ and contribute to Eva’s death. A contrast is drawn between their approach and ‘helping others with empathy, kindness and the action of support’. A further contrast is presented between Sheila’s acceptance of responsibility and her willingness to change whilst her parents are ‘refusing to learn from mistakes [that they] will repeat again and again’. There are several references to Priestley’s socialist intentions and his hope to influence audiences in 1945.
	Spelling is largely accurate and, although sentences sometimes lack control, a mark just into level 3 for AO4 is appropriate.
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	AO1 + AO3 - Level 4 – 20/32
	AO4 - Level 3 – 8/8
	The response shows a clear and sound understanding of the text and at times the response begins to develop with thorough engagement with the text. It improves as it progresses. It makes a number of good and interesting points with a range of relevant supporting quotations. At times the format does appear formulaic but this does not detract from the personal interpretation. The links to inequality are subtle and consider less obvious ideas such as the inequality in the older Birlings’ relationship. The comments on Mr Birling’s ‘provincial’ tone move it into level 4 as these demonstrate a more developed insight and analysis. There is consistent accuracy.
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	AO1 + AO3 - Level 4 – 21/32
	AO4 - Level 3 – 8/8
	The candidate fulfils Level 3 criteria and moves into Level 4 as there is evidence of some development of ideas and thorough engagement with the text and task. Well-chosen references support a range of points- there is focus on a range of characters and some confidence in the way the candidate exemplifies how Priestley uses each character to explore the significance of social inequality. There is a secure understanding of relevant context and sustained comment on these and how they link to the task. The critical style is sustained with some focus on authorial intention and audience response. AO4 is consistently accurate, fulfilling the criteria for Level 3.
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	AO1 + AO3 - Level 5 – 28/32
	The introduction provides a strong platform, indicating three significant points to be explored in the essay: the attitude of the Birlings, the exploitation of Eva and the use of the Inspector as Priestley's mouthpiece to expose social inequality. The answer develops each idea in detail, supported by relevant references and context. There is an assured critical style throughout, with a sustained focus on the question, and a use of embedded quotations.
	The points are clear and developed, for example introducing the opposing views of the older and younger generations, to add a further layer to the discussion of "social inequality."
	AO4 - Level 3 – 8/8
	The candidate demonstrates a range of vocabulary and strong control of punctuation throughout the answer.
	Question 9
	Question9: Hobson's Choice
	This was the less popular of the two Hobson's Choice questions, with stronger responses concentrated in Question 10. Candidates who did attempt it generally demonstrated sufficient knowledge of the play to construct a relevant response, but the question presented a challenge in that Alice and Vickey are relatively minor characters and fewer candidates had prepared extensively for a question focused specifically on them. The most common approach explored their resentment of Maggie and their preoccupation with conventional social advancement through marriage, using moments such as their dismissal of Will Mossop's prospects and their complaints about their domestic situation to position them as foils to Maggie's determination and independence. Better responses recognised that Brighouse uses Alice and Vickey to embody the passive, status- conscious attitudes that Maggie explicitly rejects, and that their ultimate dependence, first on Hobson and later, after his decline, on Will and Maggie, serves to validate the play's argument about what female self-determination can achieve. Contextual references centred largely on marriage expectations and gender roles in late Victorian society, and these were generally relevant, though they were more effectively deployed by candidates who connected them to specific moments and character choices rather than using them as introductory framing. Less successful responses struggled to move beyond describing Alice and Vickey as jealous or selfish without analysing what their attitudes represent within Brighouse's broader comic and social argument.


	Question 10
	Question10:Hobson's Choice
	This was the more popular and more successful of the two Hobson's Choice questions, and it produced a stronger overall range of responses than Question 9. The accessibility of the theme encouraged candidates to engage confidently across the ability range, and most were able to identify a variety of moments where choice drives the play's action. Maggie's decision to marry Will was the most frequently discussed example, and it was often handled well, with many candidates recognising that her act of choosing Will is not simply a romantic decision but a deliberate assertion of agency in a social context designed to deny women meaningful autonomy. Stronger responses explored how Brighouse structures the play around a progression of choices, tracing Will's development from a man who cannot choose the simplest thing for himself to one capable of standing up to Hobson and running his own business. These candidates recognised that Will's capacity to make choices is itself the central arc of the play, and that Maggie engineers the conditions in which that capacity can emerge. Hobson's own choices, including his ultimatum to his daughters and his ultimate dependence on Will, were also discussed with some insight in better responses, with candidates noting the irony that the man who most loudly asserts his right to dictate others' choices progressively loses control over his own life. Contextual discussion focused mainly on marriage roles and the expectations placed on women and working-class men in late Victorian society, and this was generally relevant when connected to specific character decisions. Less successful responses listed the choices made by different characters in sequence without developing an argument about what Brighouse uses those choices to explore or what the play suggests about the relationship between freedom, class and self-determination.


	Question 11
	Question 11: BloodBrothers
	Candidates engaged well with this question and most were able to write about Mrs Johnstone across different points in the play with reasonable confidence. The most common approaches explored the effect of poverty on her decisions, her religious beliefs and superstitions, and her relationship with Mrs Lyons, with many candidates using the contrast between the two mothers to illuminate the social and economic divisions Russell places at the heart of the play. The decision to give away one of her children was discussed by the majority of candidates and was often used effectively to explore the impossible circumstances in which Mrs Johnstone finds herself, with better responses moving beyond the immediate event to consider what it reveals about the structural conditions that shape working-class lives in Russell's Liverpool. Stronger responses also tracked her development across the play and considered her more metaphorical function, recognising her as a figure through whom Russell presents the cyclical nature of poverty; the observation that Donna Marie's life is beginning to mirror her mother's was a particularly perceptive point made in a number of the most successful essays, used to argue that the tragedy extends beyond the twins to suggest a community caught in a pattern it cannot escape. Her superstition was a popular focus and was generally handled with some nuance, with candidates linking it to her lack of education and her class position rather than treating it as simple character quirk. Stronger responses also noted the scene with the police officer as a pointed illustration of how class prejudice operates differently depending on which side of the social divide you occupy. Contextual references centred on Thatcherism, unemployment and the effects of government policy on working-class communities in the 1980s, and these were integrated more or less successfully depending on ability level. Less successful responses moved through key events in Mrs Johnstone's life chronologically without developing an argument about her significance or Russell's intentions in creating her.
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	AO1 + AO3 – Level 5 – 28/32
	This is an assured and wide-ranging response demonstrating a high level of engagement with the text and a genuinely mature critical voice. The candidate pursues a sustained and sophisticated argument: that Russell strategically manipulates audience prejudice in order to expose and critique it, using Mrs Johnstone as a vehicle to reveal how the class system systematically fails working- class mothers while simultaneously blaming them for their circumstances. This is an exceptionally strong governing idea that shapes the entire response.
	The analysis of Mrs Lyons's manipulation is equally strong: the candidate connects the education differential between grammar and public schools to Mrs Lyons's ability to exploit Mrs Johnstone, and goes further to critique the "hypocrisy of the middle class”, those expected to have a superior "moral compass" yet willing to exploit vulnerable people. This kind of critical judgement, applied to the text's ideological content rather than simply its surface narrative, is characteristic of Level 5 work.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and uses a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. Terms such as "microcosm," "ostracised," "hypocrisy," "dichotomy," and "inescapable" are deployed with confidence and purpose, and the candidate constructs multi-clause analytical sentences that sustain argument and explore nuance without losing clarity. This is a secure Level 3 AO4 performance meriting 8/8.

	Question 12
	Question12: BloodBrothers
	This question produced a good level of engagement and was generally more successful than Question 11, with candidates able to draw on a range of relevant examples across the play. Most recognised that money functions not simply as a practical concern but as the force that determines opportunity, education and ultimately fate, and this framing produced some focused and well-structured responses. The contrast between Mickey and Edward was the most commonly explored material: the sweets scene, Edward's private schooling, Mickey's unemployment and his comment that jobs don't matter were all frequently cited, and stronger responses used these to build a sustained argument about how class and money shape the diverging trajectories of two boys who begin life as equals. The opening scene and Mrs Johnstone's inability to pay the milkman were also popular examples, often used effectively to establish money as the root cause of the separation that drives the entire plot. Some of the most perceptive responses noted Edward's casual suggestion of becoming a bohemian as a telling moment of class obliviousness, and others explored how Mickey's desperation in adulthood, including his armed robbery, represents the logical outcome of a life of financial precarity, though this last example was used less frequently than might have been expected. Contextual discussion centred on unemployment, class division and Thatcherism, with many candidates referencing factory closures and rising unemployment rates as the backdrop to Mickey's decline; these references were sometimes effectively integrated but were at times introduced without clear connection to the specific moments being discussed, and there was occasionally some uncertainty about the precise historical period in which the play is set. Very few candidates engaged with Russell's use of staging or dramatic structure to reinforce the theme of money and class, which represented a missed opportunity for some of the more able candidates. Weaker responses summarised events linked to poverty without developing an analytical argument about what Russell uses money to explore or why the play's tragedy depends on the financial gulf between its central characters.
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	AO1 + AO3 - Level 3 – 13/32
	This response sits at the bottom of Level 3. There is a clear personal engagement with the theme of money across the play, and the candidate demonstrates some understanding of how Russell uses the contrast between Mickey and Eddie to explore inequality and life chances. The argument that money determines opportunity (Eddie attending university while Mickey faces unemployment) is a valid and relevant point, and there is some awareness that this reflects a broader social context, with the reference to Thatcherism and mass unemployment.
	Some references to the text are made, and occasionally a point is developed meaningfully. The connection between Mickey helping Sammy and his financial desperation caused by Linda's pregnancy shows relevant engagement.
	However, the response does not yet reach the consistent focus and secure textual grounding to move higher in Level 3. Quotations are frequently introduced without analysis (e.g. “cut off your deliveries”). Context, while present, is not always linked back to the text with relevance or precision.
	AO4 - Level 3 – 6/8
	In the context of the level of demand of this question, the candidate maintains generally clear meaning throughout and deploys a reasonable range of vocabulary and sentence structures. The argument is followable at all points and the candidate's intent is never obscured. However, there are recurring issues with punctuation like inconsistent apostrophe use, and some sentence-level grammatical uncertainty, as well as occasional spelling inconsistency (“refered”, “Russel”). These errors are frequent enough to prevent the consistent accuracy required for full marks, but they do not hinder meaning, placing this securely at 6/8.
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	AO1 + AO3 - Level 4 – 23/32
	AO4 - Level 3 – 8/8
	The candidate begins by establishing a clear response in relation to the task. This is then well-developed using a range of points that are supported with well-chosen references. There is a secure understanding of authorial intention and audience response. More thoughtful ideas emerge as the response continues- the idea that nurture plays a vital part in the twins’ differing educations and how this is largely impacted by money, or lack thereof. The conclusion is tightly focussed on the task and draws ideas together effectively with sustained comment on relevant contexts and the ideas Russell is exploring through this thus sitting securely in Level 4.
	AO4 is consistently accurate, fulfilling the criteria for Level 3.

	Question 13
	Question 13:Journey's End
	Candidates demonstrated a reasonable knowledge of Trotter's role and most were able to identify several ways in which he is significant. The most near-universal observation was his relationship with food, with almost all candidates commenting on his constant preoccupation with eating as a coping mechanism for the psychological strain of life in the trenches. This was an appropriate focus and was often handled with genuine insight, though many responses identified the point without developing it into a sustained analysis of how Sherriff uses Trotter's behaviour to explore the wider experience of trauma and endurance among ordinary soldiers. His humour was a commonly discussed element at most ability levels, and stronger responses recognised that his comic function is not incidental but structural, providing Sherriff with a means of exploring the absurdity and horror of the war without abandoning the surface decorum that characterises the officers' mess. Trotter's class position was noted by a number of candidates, particularly his contrast with Stanhope and Osborne, and some of the most perceptive responses used this to argue that Sherriff presents in Trotter a version of the working-class experience of the war that differs from the public-school ethos surrounding him, making him significant as both a character and a social type. Patriotism and acts of bravery were discussed by a good number of candidates, though these points were more generically handled than the more specific observations about food and humour. The principal difficulty on this question was the quality of quotation analysis: candidates identified relevant moments and lines but found it hard to engage with Sherriff's message or purpose in a sufficiently detailed and sophisticated way, and vocabulary choices in the analytical commentary were often functional rather than precise. Contextual references to trench conditions and the First World War were present in most responses but were frequently positioned at the end of analytical points rather than woven into the argument.
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	This is an assured and exceptionally well-developed response demonstrating a high level of engagement with the text and a discerning understanding of Sherriff's purpose. The candidate pursues a sophisticated and sustained critical argument: that Trotter functions as a multivalent symbol through which Sherriff exposes the hidden psychological, social, and systemic truths of war that propaganda conceals from the public. This governing idea is maintained with real coherence across the entire response, and each paragraph develops a distinct but interconnected aspect of Trotter's significance.
	The treatment of food as a coping mechanism is particularly perceptive. Rather than reading Trotter's fixation on food as character weakness, the candidate recognises this as Sherriff's deliberate strategy to illustrate how soldiers fixate on small, controllable details as a psychological defence against the overwhelming powerlessness of war. The candidate is reading Trotter's behaviour as a deliberate authorial critique of how war propaganda obscures psychological reality.
	The response achieves the very top of Level 5 because it demonstrates all the criteria: an assured personal response with high engagement, a critical style developed with maturity and perceptive understanding, discerning choice of references that are integral to the argument, and a convincing integration of text and context that illuminates both. The writing is consistently precise and the argument coherent throughout.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. Advanced vocabulary is deployed with confidence, and the candidate constructs complex multi-clause sentences that develop and sustain argument without loss of clarity.

	Question 14
	Question14: Journey's End
	This question produced more diverse and engaged responses than Question 13 and was the stronger of the two Journey's End answers overall. Most candidates explored the characterisation of Stanhope and Osborne as the primary loci of power within the dugout, examining the significance of rank, authority and hierarchy in the trench environment, and there was generally less reliance on narrative retelling than might have been expected. The quotation in the question prompt was frequently used as a starting point, with many candidates commenting on the distinction Osborne draws between formal and informal authority as evidence of how power operates through relationships as well as through rank. Stronger responses approached power as a concept with multiple dimensions, considering it not only as formal military authority but also as the psychological and emotional influence characters have over one another. Some of the most interesting essays explored power as both a positive and a negative force within the play: the sustaining power of comradeship and leadership alongside the destructive power of an institution that sends men into situations of extreme psychological and physical danger. Stanhope's drinking was productively discussed in better responses, with candidates recognising that Sherriff uses it to show where formal power and inner resilience come apart, presenting an officer whose authority is preserved on the surface while the man beneath it is unravelling. The powerlessness of the men relative to the structures above them was also explored, with some candidates taking a more political reading of how class determines who commands and who obeys, and who can survive the war with their reputation intact. Top responses made reference to Jessie Pope's recruitment poetry and to Sherriff's own wartime experience, contextualising the play's treatment of power within the broader culture of duty, shame and sacrifice that shaped attitudes to the conflict. Where responses were less successful, candidates focused on character relationships and rank without connecting these clearly to the wider historical context, and the main area of difficulty across the range was engaging critically with quotations rather than simply deploying them as illustration.
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	AO1 + AO3 - Level 3 – 14/32
	AO4 - Level 3 – 7/8
	This is a good example of how a response can be acceptable even though it is slightly unusual in the way it has dealt with the demands of the question.
	Osborne is considered to begin with: he ‘has a high rank’ and ‘demonstrates power as everyone looks up to him’. Although no evidence is cited to support the idea that he is ‘wealthy and he has education’, the response refers to him being known as ‘uncle’. Power is next considered as being present in the strong relationship between Osborne and Stanhope: ‘they have a powerful bond’. Further, Stanhope is seen as ‘a strong and powerful leader’. Evidence is provided in support of all these points. Finally, Osborne ‘shows power as he had the courage to go up there and sacrifice himself’. There are a number of references to context even though these are often implicit, particularly on the first page of the response. Sentences can sometimes lack punctuation and the vocabulary used is fairly simple but an AO4 mark of 7 is awarded.
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	AO1 + AO3 - Level 4 – 21/32
	AO4 - Level 3 – 8/8
	A detailed and sustained response with excellent references to the text. References to context are not strong but these are implied throughout with comments relating the hierarchy within the trenches; the expectation of patriotism and the idea of marriage. The final two bullet points are less convincingly covered through the response but the best fit for the level of engagement with the text and the ideas of power it considers makes it a level 4 response.
	There grammatical errors are negligible and therefore it is awarded full marks for the AO4.
	Question 15
	Question15: The Empress
	This text continues to grow in popularity and this question produced strong responses across the mark range and candidates generally demonstrated a detailed knowledge of the play and genuine engagement with the theme. Most were able to identify the control exercised over the Lascar sailors as a central concern of the play, exploring their exploitation aboard ship and the hierarchies of command that Gupta uses to establish the colonial power structures against which the play's broader argument is set. Many also went on to discuss Rani as a victim of those with more control. More able candidates moved beyond the Lascars to consider the significance of Queen Victoria's relationship with Abdul and the ways in which imperial authority operates through personal intimacy as well as institutional force, examining how control is maintained not only through coercion but through the conferral and withdrawal of favour. The most perceptive responses explored how Gupta uses the onomastics of her characters to signal the social and racial divides that underpin the play's world, reading the naming of characters as itself a form of control over identity and belonging. Context was generally a strength on this question, with candidates demonstrating secure knowledge of the treatment of Ayahs, the mechanics of British colonial administration and the ideological assumptions of Empire, and these references were in many cases well integrated rather than appended. Stronger responses also considered moments of resistance and subversion within the play, exploring how characters negotiate or challenge the control imposed on them and what Gupta suggests about the limits and costs of imperial authority. Where responses were less successful, candidates focused more heavily on describing the conditions of the Lascars or Rani's situation without developing an analytical argument about what Gupta uses control to explore thematically. Some responses also conflated the two questions, writing as much about Rani's character as about the theme of control itself.
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	AO1 + AO3 – Level 5 – 30/32
	This is an assured and exceptionally well-developed response demonstrating a high level of engagement with the text and a sophisticated understanding of how Gupta uses the theme of control to critique the British Empire. The candidate pursues a complex, multi-layered argument: that control in "The Empress" operates on multiple levels, as political exclusion, imperial violence, internal division, and personal constraint, and that Gupta deliberately exposes the hypocrisy and limitations of British imperial authority. This governing idea is sustained with genuine coherence across the entire response.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.

	Question 16
	Question 16: TheEmpress
	Rani was the character most focused on across both questions, and on Question 16 this focus was central. Most candidates explored her treatment at the hands of her first family and Lord Oakham as a way into the play's broader concerns with exploitation, race and the human cost of colonial power structures, and these discussions were often handled with sensitivity and analytical purpose. The role and treatment of Ayahs was the most commonly deployed piece of contextual knowledge and was generally well integrated, with candidates using it to position Rani within a wider pattern of colonial labour and to argue for her representative as well as individual significance within the play. Stronger responses examined Rani's education and the way in which acquiring knowledge gives her a form of agency and control within a world designed to deny both to women and colonised subjects, reading her trajectory across the play as Gupta's argument about the relationship between learning, identity and self-determination. The most perceptive candidates also considered her relationship with Queen Victoria and what this reveals about the way colonial power could operate through apparent benevolence, exploring the tension between Victoria's genuine feeling for Abdul and the structural inequalities that their relationship cannot transcend. Where responses were less successful, candidates tended to recount the events of Rani's story in sequence rather than building an argument about her importance and what Gupta uses her to explore; a number of responses also spent considerable time on the Lascars and other characters in ways that occasionally lost sight of the question's specific focus. Context was a consistent strength across this question, though in some cases references to the British Empire were used as framing rather than as purposeful support for a literary argument.
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	AO1 + AO3 - Level 4 – 26/32
	AO4 - Level 3 – 8/8
	This response demonstrates a developed and thoroughly engaged personal response to Rani as a significant character in The Empress, sustaining a clear critical argument across the full span of the play. The candidate structures the essay with purpose, tracing Rani's journey chronologically from exploitation to resilience. The overarching argument, that Rani functions as a representative figure for the broader marginalisation of ayahs in Victorian Britain, is maintained with consistency and developed with genuine insight.
	Textual references are well-chosen and integrated effectively into the argument. The juxtaposition of Rani's dignified plea and her employer's response is used to make a focused point about racial hierarchy, and the candidate moves beyond simple identification to consider what this reveals about British attitudes toward class, race, and domestic labour. The use of Naoroji as a historical figure is handled well: the candidate recognises the significance of his real-world identity and links his advice to read to Rani's transformation from exploited ayah to politically conscious activist, showing detailed awareness of the relationship between text and context. Contextual understanding is sustained throughout. The candidate demonstrates sound knowledge of the conditions facing ayahs (abandonment, lack of legal protection, racial and gendered exploitation) and links these consistently to specific moments in the text. The treatment of Lord Oakham is particularly effective: the candidate recognises that his behaviour toward Rani reflects the intersection of class, gender, and racial power, and Rani's response is read as a commentary on entitlement.
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	AO1 + AO3 - Level 3 –18/32
	AO4 - Level 3 – 6/8
	The candidate begins with a clear and relevant focus on the task. There is then exemplification of this with clear points soundly related to the text and the task with focussed textual references which securely support ideas. Interpretation of a range of ideas is sound and there is some consideration of authorial intention and audience response in the final paragraph which also provides sound and secure comment on relevant context. This lacks the development needed for a Level 4 mark and as such secures a mark at the top end of Level 3. AO4- in the context of the level of demand of the question and the amount written, spelling and punctuation is largely consistently accurate with effective control of meaning.

	Question 17
	Question17: Refugee Boy
	This is a text which has grown in popularity. Candidates approached this question with reasonable confidence and demonstrated a clear knowledge of Mr Kelo's role and his impact on Alem's life. His importance as Alem's father and his function as a moral anchor for the play were the most commonly explored dimensions of his character, with many candidates using his letter to Alem as a way into discussing how Sissay presents the values of love, peace and resilience in the face of persecution and displacement. Responses frequently drew on knowledge of both Mr Kelo and Mr Fitzgerald, comparing the two father figures and exploring what each represents for Alem at different stages of his journey, and this comparative approach generally strengthened responses by giving candidates a clear organising framework. Discussion of social care and the institutional structures surrounding Alem was present across a number of responses, with some candidates exploring the role of characters such as Sweeney to consider how the formal systems responsible for Alem's welfare reflect or fail the values that Mr Kelo embodies; the most successful of these responses used the contrast between parental love and institutional indifference to make an argument about what Zephaniah suggests society owes to those seeking refuge. Contextual discussion focused on the treatment of refugees and the experience of displacement, and while this knowledge was generally present and relevant, it was often positioned as additional information rather than woven into the literary argument, and some responses gave so much weight to contextual discussion of the refugee system that the focus on Mr Kelo himself became secondary. Less successful responses listed the key events involving Mr Kelo without developing a sustained case for his importance as a character or for what Zephaniah uses him to represent within the play's broader concerns.
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	AO1 + AO3 – Level 5 – 32/32
	This is a wide-ranging and ambitious response that sustains a clear governing argument across the whole essay: that Sissay uses Mr Kello to expose the trauma asylum seekers face both before and after arrival in the UK, in order to humanise their experience and challenge negative public perception. This thread, conflict, the asylum system, and hope, is followed with real consistency, and the candidate demonstrates a thorough engagement with the text.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.

	Question 18
	Question18: Refugee Boy
	This question was fully accessible and candidates engaged with it confidently across the ability range. It was also the most popular of the two questions. The theme of belonging lent itself naturally to the play's central concerns and most candidates were able to identify a range of moments that illustrated Alem's experience of inclusion and exclusion at different points in the narrative. Mr Fitzgerald and Mr Kelo featured prominently across responses, with candidates exploring how each character represents a different form of belonging that Alem finds or loses, and better responses used the contrast between these two father figures to structure an argument about what genuine belonging requires as opposed to what institutional care can provide. The role of Sweeney and the social care system attracted considerable discussion, with many candidates exploring how formal structures designed to support Alem simultaneously reinforce his status as an outsider, and some of the strongest responses used this tension to argue that Sissay presents belonging as something that must be chosen and enacted by individuals rather than conferred by institutions. The idea of not belonging and its consequences for a child was handled with empathy and often with genuine analytical purpose. Contextual discussion of the refugee experience and the treatment of those seeking asylum was present across most responses and was generally the most developed contextual element, though it was often introduced as background information rather than used to deepen specific literary arguments. A small number of exceptional responses made purposeful reference to ongoing conflict in the Middle East as a way of arguing that the play's concerns remain urgently relevant, and where this was done briefly and with clear connection to the text it was effective. Where responses were less successful, context dominated at the expense of close engagement with the text, and some candidates moved through the plot in sequence, noting moments of belonging and exclusion without developing a coherent argument about what the play as a whole suggests about the theme.
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	AO1 + AO3 – Level 5 – 30/32
	This is an assured and wide-ranging response that sustains a clear and mature thematic argument: that belonging for refugees is obstructed by irrational fear and harmful stereotyping, but remains achievable through individual relationships, resilience, and collective solidarity. The candidate structures the response with real purpose, moving from fear and exclusion through to hope and reconciliation, and this structural arc itself reflects genuine engagement with the play's overall trajectory.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.

	Question 19
	Question 19:AnimalFarm
	Examiners felt that this question produced some of the strongest responses in Section B and was more successful overall than Question 20. Candidates demonstrated a good understanding of rebellion as a theme and were generally able to range across the novella with relevant examples. The animals' initial uprising against Mr Jones was discussed by almost all candidates and was typically used to establish the revolutionary idealism of the early rebellion before tracing how that idealism is corrupted; stronger responses recognised that Orwell presents the rebellion not as a single event but as an idea that is progressively hollowed out by those who claim to embody it. Napoleon's expulsion of Snowball was widely discussed as a form of rebellion against the original principles of Animalism, and many candidates used this moment effectively to argue that the pigs' accumulation of power constitutes a counter-revolution that betrays the animals who fought for change. Contextual understanding was a particular strength on this question, with most candidates making confident links to the Soviet Union and the Russian Revolution and using allegorical readings of Orwell's characters to support their interpretations. The strongest responses went beyond Stalin and Trotsky to draw on Orwell's personal experiences in the Spanish Civil War as a way of explaining his concern with the betrayal of revolutionary ideals, and some also engaged with the five-year plan and Soviet education policies as part of a more detailed contextual picture. Where responses were less developed, candidates focused on the most prominent moments of rebellion without exploring how the theme evolves across the novella; fewer responses than might have been expected examined the animals' later attempts to challenge or resist the pigs' authority, which offered some of the richest material for exploring Orwell's argument about the relationship between oppression and the suppression of the instinct to rebel. The highest-scoring responses treated rebellion as a complex and shifting concept rather than a fixed event, analysing both acts of resistance and the mechanisms by which rebellion is manipulated and extinguished by those in power.
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	AO1 + AO3 - Level 2 – 10/32
	AO4 - Level 3 – 5/8
	As can be seen from the first two paragraphs, this response is largely narrative but there is some personal response and some awareness of context.
	The following paragraphs demonstrate an insecure understanding of what is meant by rebellion. Itcould be that it is interpreted as meaning ‘rejection’ or ‘repulsion’. There is some understanding and knowledge of the text and specific episodes are referenced clearly, enough for a mark securely in level 2.
	Although spelling is accurate, there are errors of capitalisation and agreement.
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	AO1 + AO3 - Level 4 – 21/32
	AO4 - Level 3 – 8/8
	The response consists of a commentary on a series of episodes in the text, referring to how a reader may be affected at each point and making a connection between events in the plot and real events during the Russian Revolution. This is a valid approach which amounts to a developed response achieving a mark low in level 4. The response clearly indicates how the text is an allegory and is aware of Orwell’s intentions. There is a clear understanding of how the rebellion began in ‘joy and eagerness’ but ends in disillusionment.
	There are some errors of spelling and punctuation but the use of vocabulary and overall clarity of expression mean that a mark of 8 is given for AO4.
	Question 20
	Question20: Animal Farm
	This question was less popular and examiners felt it was less successful than Question 19, and it exposed some significant gaps in candidates' knowledge of the text. A notable and recurring problem was the confusion of Snowball with Squealer or Napoleon, and where candidates were unclear about which character they were writing about, their ability to provide meaningful insight into Snowball's role and allegorical significance was severely limited. Those who did demonstrate a clear grasp of Snowball's character generally approached him through his Trotskyist allegorical function, discussing his treatment, expulsion and subsequent framing as a traitor by Napoleon as Orwell's representation of the fate of the idealist revolutionary under a Stalinist regime. Better responses tracked Snowball's presence across the novella up to his banishment, exploring how his genuine commitment to the principles of Animalism and his practical intelligence set him against Napoleon's more ruthless political instincts, and some of the most perceptive candidates considered how his absence after expulsion is as significant as his presence, with Napoleon's use of Snowball as a scapegoat demonstrating how authoritarian power sustains itself through the manufacture of an enemy. Contextual discussion centred heavily on the Russian Revolution and the Stalin-Trotsky conflict, and while this was generally accurate it was also often the limit of candidates' contextual engagement; only the strongest responses drew on Orwell's broader political experience, including his time in Spain, to illuminate his understanding of how revolutionary idealism is corrupted and suppressed. Some candidates also discussed the windmill debate as a key moment for establishing Snowball's character and his contrast with Napoleon, and this was often handled productively. Less successful responses narrated events involving Snowball in sequence without developing an argument about his significance or what Orwell uses him to reveal about the nature of political power and betrayal.

	AO1 + AO3 – Level 5 – 32/32
	This is an exceptionally assured and wide-ranging response demonstrating a sophisticated understanding of how Orwell uses Snowball, and his removal, as a structural device to explore the corruption of revolutionary ideals. The candidate sustains a single, coherent argument across the whole essay: that Snowball represents genuine visionary leadership, and that his expulsion through violence and propaganda is what enables tyranny to take root, with each paragraph building cumulatively on this central thesis.
	This response demonstrates an assured personal response, a critical style developed with real maturity throughout, discerning and consistently well-integrated references, and excellent, convincingly applied contextual understanding. It merits full marks.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.
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	See above.
	Question 21
	Question21: Lord of the Flies
	Candidates engaged with this question with genuine interest in the text and responses covered a wide range of marks. Most approached Ralph through his function as a democratic leader and a representative of order and civilisation, and the conch featured prominently as the symbol through which his authority is established and eventually lost. The focus on the conch was appropriate and often produced some analytical discussion, though many responses became so centred on it that other aspects of Ralph's importance were neglected, and several candidates found it difficult to write about him in a truly wide-ranging way. A very common pattern was for responses to begin with Ralph but shift steadily towards Jack, using the contrast between their leadership styles as the organising principle of the essay. Where this comparison was handled purposefully it worked well, producing some strong analysis of how Golding uses the two characters to stage a conflict between democratic instinct and authoritarian impulse; where it was less controlled, Ralph became secondary in his own question. Comparisons with Simon and Piggy were also made by a number of candidates and were generally productive, particularly when used to explore what each character represents within Golding's allegorical scheme. Stronger responses engaged with Ralph's deterioration across the novel, considering how his gradual loss of influence and his participation in the events leading to Simon's death complicate any straightforward reading of him as a figure of moral authority, and the most perceptive of these used this trajectory to argue that Golding's novel is concerned not with the corruption of one evil boy but with the fragility of civilised behaviour in all human beings. Golding's wartime experience was the most commonly deployed piece of contextual knowledge and was generally well integrated, with candidates using it to frame the novel's pessimism about human nature within a specific historical understanding of what people are capable of under conditions of breakdown.
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	AO1 + AO3 - Level 3 – 19/32
	AO4 - Level 3 – 8/8
	This is a developed interpretation which uses well-chosen references to support ideas. The candidate clearly knows the text well and there is some assuredness in the way they use examples to support ideas. The response sometimes veers away from Ralph- the consideration given to Jack and the choir, for example, but it does work hard to keep focussed. There is sustained and sometimes excellent understanding of contexts. This fulfils the criteria for Level 3 and the high engagement with the text just nudges it into Level 5.
	AO4 is consistently secure and accurate.
	GCSE English Literature 1ET0 01
	225
	226
	GCSE English Literature 1ET0 01
	GCSE English Literature 1ET0 01
	227
	228
	GCSE English Literature 1ET0 01
	GCSE English Literature 1ET0 01
	229
	230
	GCSE English Literature 1ET0 01
	AO1 + AO3 - Level 5 – 27/32
	AO4 - Level 3 – 8/8
	This is a developed interpretation which uses well-chosen references to support ideas. The candidate clearly knows the text well and there is some assuredness in the way they use examples to support ideas. The response sometimes veers away from Ralph- the consideration given to Jack and the choir, for example, but it does work hard to keep focussed. There is sustained and sometimes excellent understanding of contexts. This fulfils the criteria for Level 3 and the high engagement with the text just nudges it into Level 5.
	AO4 is consistently secure and accurate.
	Question 22
	Question22: Lord of the Flies
	This question proved more challenging than Question 21 and responses were generally less accomplished. The most common approach focused on Simon's encounter with the pig's head and the concept of evil, which was an appropriate and potentially rich area of discussion, but many candidates found it difficult to move beyond this single episode to develop a broader argument about what the title signifies across the novel as a whole. The beast was the dominant concept in most responses, often discussed in relatively general terms, and while the question prompt helpfully pointed towards Simon's insight that the beast may be internal rather than external, a significant number of candidates treated the beast as a more straightforward presence rather than exploring the full implications of Golding's suggestion that it represents an innate human capacity for violence and savagery. Stronger responses engaged with the title's translation, recognising "Lord of the Flies" as a rendering of Beelzebub and using this biblical and demonic connotation to frame a reading of the novel as a moral and theological as well as a political allegory, and the most perceptive of these considered how Golding's choice of title signals his intention to explore the nature of evil rather than simply to tell a story of boys stranded on an island. Simon's vision and his role as a Christ-like figure were discussed with some insight in better responses, with candidates recognising his death as the moment at which the boys destroy the one character who genuinely understands what the beast is and where it resides. Golding's wartime experience was again the most common contextual reference, though it was used more confidently on Question 21 than here; on this question, contextual discussion sometimes felt less purposefully connected to the specific symbolic and philosophical dimensions that the title invites candidates to explore. The principal difficulty was scope: responses tended to cluster around Simon and the pig's head rather than ranging across the novel to consider how the significance of the title accumulates through multiple episodes and character trajectories.
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	AO1 + AO3 – Level 5 – 28/32
	This is a wide-ranging and ambitious response that sustains a clear philosophical argument throughout: that the title functions as a symbol for the innate evil Golding believes resides within all human beings, and that the novel's structure traces the gradual revelation of this truth to different characters at different points. The candidate moves confidently between textual detail and broader thematic argument, and the response demonstrates real intellectual engagement with the novel as a meditation on human nature.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.

	Question 23
	Question23: Anita and Me
	Both Anita and Me questions were considered fully accessible and were approached with broadly equal confidence, with candidates demonstrating a secure knowledge of the novel and the ability to draw on scenes from across the text. On Question 23, the most common approach centred on Nanima's impact on Meena, with many candidates exploring how her arrival serves as a turning point in Meena's understanding of her own identity and cultural heritage. Responses frequently discussed Nanima's function as a living connection to the Indian culture and family history that Meena has grown up at a distance from, with better candidates recognising that Syal uses her to dramatise what Meena has been missing in her attempt to assimilate into the white working-class community of Tollington. The relationship between Nanima and Meena was handled with genuine sensitivity in stronger responses, with candidates exploring how their bond develops despite the language barrier and what this suggests about the forms of belonging and understanding that transcend shared speech. Contextual discussion drew on the British Empire, post-war immigration and the experience of first and second generation South Asian communities in Britain, and these references were generally relevant, though some responses gave considerable weight to historical context at the expense of exploring how Syal presents Nanima's character and significance within the text. Less successful responses focused exclusively on Nanima's relationship with Meena without considering her wider function in the novel or what her presence and eventual departure suggest about cultural memory, loss and the inheritance of identity. A smaller number of candidates explored Nanima as a counterweight to Anita's influence on Meena, using the contrast between these two significant figures to argue that the novel traces Meena's gradual movement towards a more secure sense of who she is and where she belongs.


	Question 24
	Question24: Anita and Me
	This question was fully accessible and candidates responded to it with confidence, producing a range of responses that drew on scenes from across the novel. The two most commonly discussed examples were the incident at the fun fair and the beating of the bank manager, and these were generally handled with appropriate understanding of how Syal uses moments of overt racist violence to reveal the ugliness lurking beneath Tollington's surface community. Better responses recognised that Syal's treatment of prejudice is not confined to these explicit episodes but is woven into the texture of daily life in the novel, and some candidates explored how the question prompt itself enacts one of the novel's most subtle arguments: that being excepted from prejudice is not the same as being free of it. The phrase "I never meant you, Meena" offered productive material for stronger candidates, who used it to discuss how the act of singling Meena out as different from "the others" confirms rather than dissolves the racial categories that prejudice depends on, and these responses demonstrated a sophisticated understanding of how Syal presents the insidious forms that discrimination takes even among people who do not think of themselves as prejudiced. Contextual discussion drew on the racial landscape of 1970s Britain, with references to the National Front and the social tensions surrounding immigration featuring in many responses and generally providing relevant support for candidates' arguments. Less successful responses listed examples of prejudice in sequence, noting the racial abuse Meena experiences without developing an argument about what Syal uses prejudice to explore or what the novel suggests about its causes and consequences. Some candidates focused so heavily on the most violent or explicit examples that they missed the more pervasive forms of othering that Syal places at the centre of Meena's experience of growing up between two cultures.


	Question 25
	Question 25:TheWoman in Black
	This was the less popular of the two The Woman in Black questions, with more candidates opting for the setting question, but those who attempted it engaged with genuine interest and produced some interpretively rich responses. The most common focus was Samuel Daily's influence on Arthur Kipps, with candidates exploring his role as a figure who initially discourages Kipps from pursuing the mystery of Eel Marsh House before eventually becoming a source of help and partial revelation. His function as a skeptic who is gradually revealed to have his own deeply personal connection to the Woman in Black was discussed in stronger responses, with candidates recognising that his reluctance to speak is not indifference but grief, and that Hill uses him to suggest the long reach of the haunting across the community of Crythin Gifford. Spider, his dog, featured in a significant number of responses and was often used productively, with candidates exploring how the animal's instinctive fear and her behaviour in the marsh serves both a narrative function and a thematic one, positioning animal perception as more attuned to the supernatural than rational human scepticism. Better responses considered Samuel Daily as a structural device as much as a character, recognising that his gradual disclosure of what he knows controls the pace of Kipps's understanding and prolongs the tension that is central to the gothic mode Hill is working in. Contextual discussion centred on Victorian attitudes and expectations, though these references were often inconsistently applied and tended to appear as bolt-on observations rather than integrated support for a literary argument. Less successful responses described Samuel Daily's actions and his relationship with Kipps without developing a clear argument about his significance or what his character contributes to the novel's exploration of grief, guilt and the persistence of the past.
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	AO1 + AO3 – Level 5 – 30/32
	This is an assured and wide-ranging response that demonstrates a sophisticated conceptual grasp of Samuel Daily's function in the novel: as a class bridge, a challenge to Edwardian masculinity, and a counterpoint to Jennet's vengeful femininity. The candidate sustains this multi-layered reading across the whole essay and consistently links Daily's characterisation back to Hill's wider critique of rigid Edwardian class and gender norms, which shows genuine engagement with the novel's thematic architecture rather than surface-level character study.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.

	Question 26
	Question 26:The Woman in Black
	This was the more popular of the two Woman in Black questions and it suited the novel well, with candidates able to draw on a range of distinctive locations and to engage with Hill's use of the gothic tradition, often with an exceptional range of precise textual references. Most responses discussed Eel Marsh House and the causeway as primary settings, and these were generally handled with a reasonable understanding of how Hill uses their physical characteristics to create atmosphere and unease. The sea fret featured prominently as a technique for manipulating both the landscape and Kipps's ability to perceive and escape danger, and many candidates commented on its role in the causeway episode with some precision. The juxtaposition between Eel Marsh House and London was explored by a number of candidates, with stronger responses using this contrast to argue that Hill structures the novel around the opposition between the rational, modern world Kipps inhabits and the older, unresolved world he enters when he crosses to the marsh, and that each return to London serves to measure how far the haunting has penetrated his sense of safety and normality. Pathetic fallacy was widely identified as a technique and was often connected to the function of setting in foreshadowing danger, though not all candidates moved beyond identification to consider the specific effects Hill achieves through her choices of weather, light and landscape. More developed responses included discussion of the library within Eel Marsh House, using it to explore how setting and narrative are linked within the gothic mode, and Spider's reaction to specific locations was noted by some of the most able candidates as a way of considering how Hill uses the animal's instinctive responses to reinforce the supernatural charge of particular spaces. Some candidates wrote extensive responses about the intertextuality of the novel and made many references to other novels, sometimes neglecting the text itself. Crythin Gifford itself was less fully explored than might have been expected; its significance as a community shaped by fear and collective silence offered productive material that fewer candidates developed. Contextual references to Victorian literature and the gothic tradition were present in stronger responses, though as on Question 25 these tended to be applied inconsistently and sometimes felt peripheral to the argument rather than integral to it.
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	AO1 + AO3 – Level 5 – 30/32
	This is an assured and intellectually ambitious response that demonstrates a sophisticated, theoretically literate understanding of how Hill constructs setting as an active Gothic force throughout the text. The candidate's governing argument, that Eel Marsh House and its surrounding landscape function as an extension of Jennet's trauma and supernatural agency rather than passive backdrop, is sustained with real consistency, and the response moves confidently between close textual detail and wider genre theory throughout.
	The intertextual range here is a genuine strength. The candidate draws comparisons to Dickens, Burke's theory of the Sublime, Stevenson's Jekyll and Hyde, Radcliffe's Mysteries of Udolpho, Dickens's Bleak House, and James's Turn of the Screw, using each reference purposefully to situate Hill's novella within a specific Gothic tradition. The use of Burke's Sublime to explain the marshes' combination of beauty and terror, and the idea of Kipps feeling small and insignificant against the landscape's vastness, is a particularly sophisticated piece of critical framing that shows genuine theoretical engagement.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.

	Question 27
	Question 27: CoramBoy
	This was the less popular of the two Coram Boy questions but produced generally successful responses, with candidates drawing on a secure range of textual references and exploring Aaron's character with considerable thoroughness. The most productive approach, and the one most characteristic of stronger responses, was to examine Aaron in comparison to other characters, particularly Alexander, Toby and Meshak, using these relationships to illuminate different aspects of his character and situation. His comparison with Alexander allowed candidates to explore questions of class, inheritance and legitimacy; his bond with Toby offered material on friendship, loyalty and the experience of marginalised children forming their own sense of family; and the contrast with Meshak gave responses a more complex emotional dimension, allowing candidates to consider what Gavin presents as the relationship between vulnerability, care and belonging. Candidates who confined themselves to describing Aaron's qualities and summarising key events in his story produced more factual and less analytical responses that tended to remain at the lower end of the mark range, while those who used comparison as a structuring principle were generally able to develop more sustained and perceptive arguments about what Aaron represents within the novel as a whole and what Gavin uses his character to explore about identity, innocence and the society that fails to protect him.
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	AO1 + AO3 – Level 4 – 21/32
	This is a developed response, soundly related to the text, and an argument that builds a clear, focused case for Aaron's function as a connecting figure across the novel's parallel storylines. The candidate engages with a range of ideas logically as it explores Aaron in relation to other characters.
	This response does not progress further because, although the points made are relevant, well-evidenced, and thoroughly engaged with, they are not always pushed to their fullest interpretive depth. A slightly more discerning and probing exploration of why Gavin constructs these parallels, rather than focusing on establishing that they exist, would be needed to reach the assurance and perceptive interpretation of higher marks.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.

	Question 28
	Question28: CoramBoy
	This was the more popular Coram Boy question and, despite relatively few entries on this text overall, it elicited some brilliant responses. The contrast between the abusive and violent relationship between Otis and Meshak and the protective, tender care that Meshak provides for Aaron was the most widely explored material, and it generated some of the most thoughtful writing on this question, with candidates generally arriving at the conclusion that Gavin presents family as defined by love and care rather than blood relation. Alexander's abandonment of his family and Aaron's eventual reconnection with his legitimate origins were also central to most responses, with the moment of Mother Catbrain telling Aaron he is and will again be a gentleman frequently cited as a turning point that crystallises the novel's argument about identity and belonging. Better responses used this material to develop a coherent argument about what Gavin suggests family means and what its absence costs, exploring abandonment, substitute care and eventual restoration as a pattern through which the novel considers what children need and what adults owe them. Some responses were less confident on the use of context for this question, with the historical conditions of eighteenth century foundling care and the social attitudes towards illegitimacy sometimes underdeveloped; candidates who did integrate this contextual understanding effectively tended to produce the most rounded and persuasive responses.
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	AO1 + AO3 – Level 5 – 28/32
	This is an assured response that demonstrates thorough engagement with family as a structural and thematic concern across the novel, tracing it through three distinct relationships: Meshak's traumatic relationship with his father and surrogate fatherhood of Aaron, Alexander's complex relationship with the Ashbrook family, and Toby's commodification within Mr Gaddarn's household. The candidate sustains this comparative structure with genuine purpose, using the contrast between loving and exploitative family structures to build a coherent, personal argument about how the novel uses family, or its absence, as a moral barometer.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.

	Question 29
	Question 29: Boys Don't Cry
	Candidates were able to engage with this question and most could relate to its central concerns, though responses were generally not as developed as those seen on other texts in this series and the majority tended towards the middle of the mark range, with sensitive explanation and some relevant contextual awareness but less precision in the use of direct textual reference. The most common approach centred on Dante's personal journey from a young man whose plans for his own future are upended by Emma's arrival to one who gradually assumes genuine care and responsibility for his daughter, and candidates who tracked this development across the novel with specific reference to key moments produced the more successful responses. Melanie's abandonment of Emma and her evasion of responsibility was frequently used as a contrast to illuminate Dante's growth, with candidates recognising that Blackman uses the juxtaposition of these two responses to the same situation to explore what responsibility requires and what it costs. The interactions between Dante and Tyler were also discussed with some insight, with stronger responses exploring how Tyler's own model of fatherhood both pressures and ultimately guides Dante, and the exchanges between Josh and Adam were noted by some candidates as a parallel strand through which Blackman examines different configurations of responsibility within the family. At the higher end, candidates moved beyond Dante to consider how taking responsibility is presented as a developmental challenge for multiple characters, arguing that Blackman structures the novel as an exploration of what it means to grow up under conditions of unexpected obligation. Contextual discussion drew on teenage parenthood, societal perceptions of young fathers and expectations of masculinity, though these references were often generic and not always closely connected to the specific moments or language being discussed; vague statements about societal attitudes towards teenage pregnancy substituted in weaker responses for genuine contextual argument. There was also a tendency to recount events rather than analyse Blackman's methods, which was the principal limitation across the range on this question.
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	It is immediately clear that brevity has a clear and limiting effect on achievement. The introduction suggests there would have been a focus on the question, concerning responsibility shown by " teenage fathers", a discussion of "moral obligation" and consideration of how "Dante was forced to mature". However, this does not happen, so the brief introduction limits the mark awarded.
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	The answer has a clear focus on the question, looking at Dante, Tyler and Adam/ Dante.
	There are three paragraphs, one on each character, with some detail from the novel in each instance and inclusion of sound relevant context.
	The response moves beyond narrative, but there is insufficient development of the points made to go beyond the lowest mark in Level Three.
	The spelling demonstrates some range and there are few errors. Punctuation lacks variety but use of commas and full stops is consistently accurate.
	Question 30
	Question 30: Boys Don't Cry
	This question was approached with broadly equal confidence to Question 29 and produced a similar profile of responses, with most candidates demonstrating a sound knowledge of the relationship between Dante and Tyler and the ability to draw on a range of moments from across the novel. The most commonly discussed aspect was Tyler's initial reaction to Dante's situation, with many candidates exploring how his disappointment reflects both his personal expectations for his son and the wider social pressures around masculinity and respectability that Blackman uses him to embody. The idea that Dante does not receive sufficient acknowledgement from Tyler for the efforts and achievements he makes alongside his new responsibilities was noted by a number of candidates and was often used productively to explore the emotional complexity of their dynamic and what Blackman suggests about the difficulties fathers and sons have in expressing care and pride. Emma's role in gradually bringing Dante and Tyler closer together was a popular focus, with candidates recognising that the baby functions not only as the source of initial tension but ultimately as the catalyst for a more honest and mature relationship between father and son. Candidates frequently referenced the concept of toxic masculinity when discussing Tyler, and while this framing was sometimes illuminating it was also at times applied too broadly, producing generalised commentary about male behaviour that was not always anchored in the specific ways through which Blackman presents the relationship. The parallel between Dante and Tyler and the interactions between Josh and Adam also featured in a number of responses as a way of exploring how different models of masculinity and familial responsibility are placed in dialogue across the novel. As with Question 29, responses on this text tended to make more indirect reference to events than precise quotational analysis, and contextual discussion, though present, was often vague and insufficiently integrated. There were, however, some excellent responses at the higher end that demonstrated a genuinely sophisticated understanding of what Blackman uses this father-son relationship to explore.
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	AO1 + AO3 – Level 4 – 23/32
	This is a developed response with a thorough personal engagement with the relationship between Dante and Tyler, fully related to the text. The candidate constructs a clear, sustained argument: that the novel critiques toxic masculinity and the harmful expectation that men suppress emotion, tracing this through the slow, realistic development of the father-son relationship from fracture to reconciliation. This argument is consistently maintained across the response, and the candidate shows genuine understanding of how Blackman structures this development gradually rather than through sudden change.

	AO4 – Level 3 – 8/8
	In the context of the level of demand of this question, this response demonstrates consistent accuracy in spelling and punctuation and deploys a considerable and ambitious range of vocabulary and sentence structures to achieve effective control of meaning throughout. This is a secure Level 3 AO4 performance meriting 8/8.

	Paper Summary
	Basedontheirperformance on this paper, centres are offered the following advice:
	•Please remind candidates to write their responses in the correct area of the answer booklet. Space is provided for each part. It does not matter which order questions are attempted, but the responses should be in the correct answer space.
	•Candidates should avoid using extra paper. Ample space is provided in the answer
	booklet to cater for those with larger handwriting.
	Section A – Shakespeare:
	•For Part (a) of the question, candidates must explore the language, form and structure of the extract. Candidates should only refer to the extract in this part of the question.
	•Context is not assessed in Part (a).
	•For Part (b), candidates should draw on their knowledge of the text that they have studied and give examples from elsewhere in the play. The extract should not be used in this part of the question.
	•When responding to Part (b), it is the candidate’s opportunity to prove to the examiner their knowledge of the play. They should explore specific areas in detail or
	cover a range of examples. Remember, context is assessed in this part of the paper.
	•For P art (b), examples can be particular references to other parts of the play such as
	events, actions, character and so on, that are relevant to the question.
	•Candidates can paraphrase quotations from memory. Exact quotations are not
	mandatory, particularly as this is a closed book examination.
	•The Assessment Objective assesses the candidate’s knowledge of the texts (AO1)
	and not language, form and structure.
	•For Part (b), candidates are assessed on the context and need to show their
	understanding of the relationship between the text and context.
	•Centres should remind themselves and candidates of where the Assessment
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	•Candidates can paraphrase quotations from memory, but exact quotations are not
	mandatory, particularly as this is a closed book examination.
	•The Assessment Objective assesses the candidate’s knowledge of the texts (AO1)
	and not language, form and structure.
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